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I. I'pammaTuka
Ta0uua BpeMeH aHIVIMHCKOrO0 IJ1aroJia
PAST PRESENT FUTURE
JeiicTBHe NPOU301ILIO B JeiicTBHe MPOUCXOAUT HeiicTBue npousoiiger B
NMPOLLIOM 00bIYHO, peryJisipHo (MHOTAa, | OyaywieMm (3aBTpa, uyepe3

(Buepa, MUHYTY HA3aJ M T.1)

4acTo, PeAKo U T.J1.)

napy JaHei, MmecsineB M T.J.)

(+) asked (V2= V)

(+) ask (V; : 1, you, we, they)

(+) will ask (will + V)

+ asked

& | (-) didn’t ask (did not + V) asks (V;: he, she, it) (-) won’t ask (will not + V)
= £ | (?) Did you ask (did + (-) don’t ask (don’t+ V;: L, (?) Will + noanexamee +
ﬁ E noiexaniee + Vi) you, we, they) ask
= = doesn’t ask (doesn’t + V:
2! % he, she, it)
= (?) Do/ does + nomsiexaiee +
ask
yesterday, last year (week, Usually, always, often, tomorrow, next week
month, summer, Sunday), the day | sometimes, every day (week, (Sunday, month, year), in
before yesterday, 2 days ago month, year), on Mondays etc. | two months, soon
JeiicTBHE NPONCXOTWIO B [eiicTBMe MPOUCXOAUT HeiicTBue Oyaer
omnpeae/JieHHbI MOMEHT (B CEHNYAC MPOMCXOAUTH B
KOHKPeTHOe BpeMsi) B onpeaeeHHbIN MOMEHT (B
MPONLIOM KOHKPETHOE BpeMsl) B
— Oyaymem
% E (+) was asking (was + Vi : L, he, | (+) am asking (mns I) (+) will be asking
© @ | she, it) are asking (n1s we, they, (-) won’t be asking
% E were asking (were + Vi, : you) (?) will + moanexkamee + be
= % you, we, they) is asking (m1s he, she, it) asking
% © | (-) wasn’t asking (-) am not/ isn’t/ aren’t asking
&) g weren’t asking (?) am/ is/ are + moatexkaiee
~ | (?) was/ were + nojiexxamiee + | + asking
asking
when I came, at 2 o’clock now, still, at the moment, at at 3 o’clock tomorrow,
yesterday, at that time yesterday, | present this time tomorrow
while, as
JlelicTBME POU30LILIO 10 JelicTBHEe NPOU30LILIO JelicTBHE IPOU30HIET K
HA4yaJia IpPyroro AeicrBus B ceifyac KaKOMY-TO MOMEHTY B
NPOULIOM Oyaymem
(+) had asked (+) have asked (a1 I, you, (+) will have asked
= (-) had not (hadn’t) asked we, they) (-) won’t have asked
8 (?) had + nopse:xxamee + asked has asked (mns he, she, it) | (?) will + mopse:kamee +
= (-) haven’t/ hasn’t asked have asked
% (?) have/ has + noayexaiee

by the time, by last week, by two
o’clock yesterday

just, already, never, ever;
today, yet, recently, this year,
since 1999, for three years

by the time I come;

by two o’clock tomorrow;

by the end of the next month;
by the time you come back




PERFECT
CONTINUOUS

HeiicTBHe MPOI0JIKATOCH

KaKo0€-TO BpeMs B IPOLILJIOM 10

HayaJja Apyroro aeicreus

JeiicTBUe HA4YaJI0Ch B
NPOILIOM M NPOAOJIKAETCSHA
0 CHX Mop

K onpenenennomy
MOMEHTY B Oyayuiem
aeiicTBue yxxe Oyaer

NMPOAOJIKATHCH KaK0e-TO
BpeMsi

(+) had been asking
(-) hadn’t been asking

(?) had + nonnexamee + been

asking

(+) have/ has been asking

(-) hasn’t/ haven’t been
asking

(?) have/ has + nmoasexainee
+ been asking

(+) will have been asking

(-) won’t have been asking
(7) will + nmopaexainee +
been asking

since that time;
for three years

since 1898; for a year

for an hour tomorrow

Present Tenses
Present Simple

The simple present tense in English is used to describe an action that is regular, true or normal.
We use the present tense:
1. For repeated or regular actions in the present time period.
o [ take the train to the office.

e The train to Berlin leaves every hour.

e John sleeps eight hours every night during the week.
2. For facts.
o The President of The USA lives in The White House.

e A dog has four legs.

e We come from Switzerland.
3. For habits.

o [ getup early every day.

e Carol brushes her teeth twice a day.
e They travel to their country house every weekend.
4. For things that are always / generally true.

e [t rains a lot in winter.

e The Queen of England lives in Buckingham Palace.
e They speak English at work.

Verb Conjugation & Spelling
We form the present tense using the base form of the infinitive (without the TO).
In general, in the third person we add 'S' in the third person.

Subject Verb

The Rest of the senter

I/you/we/tt speak/lear1 English at home

he / she / it

speaks / leas English at home

The spelling for the verb in the third person differs depending on the ending of that verb:
1. For verbs that end in -O, -CH, -SH, -SS, -X, or -Z we add -ES in the third person.

2. For verbs that end in a consonant + Y, we remove the Y and add -1ES.

e go-—goes
e catch — catches
e wash — washes
e kiss — kisses

o fix —fixes

e buzz — buzzes

e Mmarry — marries




o study — studies
e carry — carries
e Worry — worries
NOTE: For verbs that end in a vowel + Y, we just add -S.
o play —plays
e enjoy — enjoys
e say—says

Negative Sentences in the Simple Present Tense
To make a negative sentence in English we normally use Don't or Doesn't with all verbs EXCEPT To Be
and Modal verbs (can, might, should etc.).
e Affirmative: You speak French.
Negative: You don't speak French.
You will see that we add don't between the subject and the verb. We use Don't when the subject is I,
you, we or they.
o Affirmative: He speaks German.
Negative: He doesn't speak German.
When the subject is he, she or it, we add doesn't between the subject and the verb to make a negative
sentence. Notice that the letter S at the end of the verb in the affirmative sentence (because it is in third
person) disappears in the negative sentence. We will see the reason why below.

Negative Contractions

Don't = Do not

Doesn't = Does not

I don't like meat = I do not like meat.

There is no difference in meaning though we normally use contractions in spoken English.

Word Order of Negative Sentences
The following is the word order to construct a basic negative sentence in English in the Present Tense
using Don't or Doesn't.

Subject don't/doesn't Verb* The Rest of the senten
I/you/we/they don't have / buy
he / she / it doesn't eat / like etc.

* Verb: The verb that goes here is the base form of the infinitive = The infinitive without TO before the
verb. Instead of the infinitive To have it is just the have part.
Remember that the infinitive is the verb before it is conjugated (changed) and it begins with TO. For
example: to have, to eat, to go, to live, to speak etc.
Examples of Negative Sentences with Don't and Doesn't:

e You don't speak Arabic.

o John doesn't speak Italian.

e We don't have time for a rest.

o Itdoesn't move.

e They don't want to go to the party.

e She doesn't like fish.

cereal for breakfast

Questions in the Simple Present Tense
To make a question in English we normally use Do or Does. It has no translation in Spanish though it is
essential to show we are making a question. It is normally put at the beginning of the question.
o Affirmative: You speak English.
Question: Do you speak English?


http://www.grammar.cl/Present/Dont_Doesnt.htm
http://www.grammar.cl/Present/Do_Does.htm

You will see that we add DO at the beginning of the affirmative sentence to make it a question. We use
Do when the subject is I, you, we or they.

e Affirmative: He speaks French.

Question: Does he speak French?

When the subject is he, she or it, we add DOES at the beginning to make the affirmative sentence a
question. Notice that the letter S at the end of the verb in the affirmative sentence (because it is in third
person) disappears in the question. We will see the reason why below.
We DON'T use Do or Does in questions that have the verb To Be or Modal Verbs (can, must, might,
should etc.)

Word Order of Questions with Do and Does
The following is the word order to construct a basic question in English using Do or Does.

Do/Does Subject Verb* The Rest of the senter
Do I[/you/we/tt  have/need bike?

a new bike?
Does he / she / it want etc.

*Verb: The verb that goes here is the base form of the infinitive = The infinitive without TO before the
verb. Instead of the infinitive To have it is just the have part.
Remember that the infinitive is the verb before it is conjugated (changed) and it begins with TO. For
example: to have, to eat, to go, to live, to speak etc.
Examples of Questions with Do and Does:

e Do you need a dictionary?

e Does Mary need a dictionary?

e Do we have a meeting now?

e Does it rain a lot in winter?

e Do they want to go to the party?

e Does he like pizza?

Present Continuous

Functions of the present continuous

As with all tenses in English, the speaker's attitude is as important as the time of the action or event.

When someone uses the present continuous, they are thinking about something that is unfinished or

incomplete

The present continuous is used:

» to describe an action that is going on at this moment: You are using the Internet. You are studying
English grammar.

« to describe an action that is going on during this period of time or a trend: Are you still working for the
same company? More and more people are becoming vegetarian.

 to describe an action or event in the future, which has already been planned or prepared: We're going
on holiday tomorrow. I'm meeting my boyfriend tonight. Are they visiting you next winter?

e to describe a temporary event or situation: He usually plays the drums, but he's playing bass guitar
tonight. The weather forecast was good, but it's raining at the moment.

» with "always, forever, constantly", to describe and emphasise a continuing series of repeated actions:
Harry and Sally are always arguing! You're constantly complaining about your mother-in-law!

The present continuous of any verb is composed of two parts - the present tense of the verb to be + the
present participle of the main verb.
(The form of the present participle is: base+ing, e.g. talking, playing, moving, smiling)

Verbs that are not usually used in the continuous form
The verbs in the list below are normally used in the simple form because they refer to states, rather than
actions or processes.



Senses / Perception

Emotions / desires

e to feel* to envy

e to hear to fear

e to sec* to dislike

e to smell to hate

e to taste to hope
Opinion to like

e to assume to love

e to believe to mind

e to consider to prefer

e to doubt to regret

to feel (= to think)

to want

e to find (= to consider) to wish
e to suppose Measurement
e to think* to contain
Mental states to cost
e to forget e to hold
e to imagine e to measure
e to know e to weigh
o to mean Others
e to notice ¢ to look (=resemble)
e to recognise e to seem
e to remember e to be (in most cases)
e to understand e to have (when it means "to possess")*

Exceptions
Perception verbs (see, hear, feel, taste, smell) are often used with can: I can see... These verbs may be
used in the continuous form but with a different meaning

o This coat feels nice and warm. (your perception of the coat's qualities)
e John's feeling much better now (his health is improving)

o She has three dogs and a cat. (possession)

e She's having supper. (She's eating)

o [ can see Anthony in the garden (perception)

e I'm seeing Anthony later (We are planning to meet)

Present Perfect

The present perfect is used to indicate a link between the present and the past. The time of the action is
before now but not specified, and we are often more interested in the result than in the action itself.

BE CAREFUL! There may be a verb tense in your language with a similar form, but the meaning is
probably NOT the same.

The Present Perfect is used to describe

An action or situation that started in the past and continues in the present. I have lived in Bristol since
1984 (= and I still do.)

An action performed during a period that has not yet finished. She has been to the cinema twice this
week (= and the week isn't over yet.)

A repeated action in an unspecified period between the past and now. We have visited Portugal several
times.

An action that was completed in the very recent past, expressed by 'just'. [ have just finished my work.
An action when the time is not important. He has read 'War and Peace’. (= the result of his reading is
important)



Note: When we want to give or ask details about when, where, who, we use the simple past. Read more
about choosing between the present perfect and the simple past tenses.

Actions started in the past and continuing in the present

e They haven't lived here for years.

e She has worked in the bank for five years.

e We have had the same car for ten years.

e Have you played the piano since you were a child?

When the time period referred to has not finished

o I have worked hard this week.

e It has rained a lot this year.

e We haven't seen her today.

Actions repeated in an unspecified period between the past and now.

o They have seen that film six times

o It has happened several times already.

o She has visited them frequently.

o We have eaten at that restaurant many times.

Actions completed in the very recent past (+just)

o Have you just finished work?

o [ have just eaten.

o We have just seen her.

e Has he just left?

When the precise time of the action is not important or not known

e Someone has eaten my soup!

e Have you seen 'Gone with the Wind'?

o She's studied Japanese, Russian, and English.

Forming the Present Perfect

The present perfect of any verb is composed of two elements : the appropriate form of the auxiliary verb
to have (present tense), plus the past participle of the main verb. The past participle of a regular verb is
base+ed, e.g. played, arrived, looked. For irregular verbs, see the Table of irregular verbs in the section
called 'Verbs'.

Present Perfect Continuous
The present perfect continuous is used to refer to an unspecified time between 'before now' and 'now'.
The speaker is thinking about something that started but perhaps did not finish in that period of time.
He/she is interested in the process as well as the result, and this process may still be going on, or may
have just finished.
Actions that started in the past and continue in the present
She has been waiting for you all day (= and she's still waiting now).
I've been working on this report since eight o'clock this morning (= and I still haven't finished it).
They have been travelling since last October (= and they're not home yet).
Actions that have just finished, but we are interested in the results
She has been cooking since last night (= and the food on the table looks delicious).
It's been raining (= and the streets are still wet).
Someone's been eating my chips (= half of them have gone).
Forming the Present Perfect Continuous
The present perfect continuous is made up of two elements: the present perfect of the verb o be’
(have/has been), and the present participle of the main verb (base+ing)
Verbs without continuous forms
With verbs not normally used in the continuous form, use the simple present perfect instead (verbs such
as: know, hate, hear, understand, want).
I've wanted to visit China for years.
She's known Robert since she was a child.


https://www.ef.com/english-resources/english-grammar/present-perfect-vs-simple-past/

I've hated that music since I first heard it.
I've heard a lot about you recently.
We've understood everything.

Past Tenses
Past Simple

The simple past tense, sometimes called the preterite, is used to talk about a completed action in a time
before now. The simple past is the basic form of past tense in English. The time of the action can be in
the recent past or the distant past and action duration is not important.
Examples
e John Cabot sailed to America in 1498.
e My father died last year.
o Helived in Fiji in 1976.
o We crossed the Channel yesterday.
You always use the simple past when you say when something happened, so it is associated with certain
past time expressions
o frequency: often, sometimes, always

I sometimes walked home at lunchtime.

I often brought my lunch to school.
o a definite point in time: last week, when [ was a child, yesterday, six weeks ago

We saw a good film last week.

Yesterday, I arrived in Geneva.

She finished her work atseven o'clock

I went to the theatre /ast night
o an indefinite point in time: the other day, ages ago, a long time ago

People lived in caves a long time ago.

She played the piano when she was a child.
Note: the word ago is a useful way of expressing the distance into the past. It is placed after the period of
time: a week ago, three years ago, a minute ago.

Past Continuous

The past continuous describes actions or events in a time before now, which began in the past and is still

going on at the time of speaking. In other words, it expresses an unfinished or incomplete action in the

past.

It is used:

o Often, to describe the background in a story written in the past tense, e.g. "The sun was shining and
the birds were singing as the elephant came out of the jungle. The other animals were relaxing in the
shade of the trees, but the elephant moved very quickly. She was looking for her baby, and she didn't
notice the hunter who was watching her through his binoculars. When the shot rang out, she was
running towards the river..."

 to describe an unfinished action that was interrupted by another event or action, e.g. "I was having a
beautiful dream when the alarm clock rang."

e to express a change of mind: e.g. "I was going to spend the day at the beach but I've decided to get my
homework done instead."

o with 'wonder’, to make a very polite request: e.g. "I was wondering if you could baby-sit for me
tonight."

Examples

o They were waiting for the bus when the accident happened.

e Caroline was skiing when she broke her leg.

o When we arrived he was having a bath.

e When the fire started I was watching television.

Note: with verbs not normally used in the continuous form, the simple past is used.
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Forming the Past continuous
The past continuous of any verb is composed of two parts : the past tense of the verb "fo be” (was/were),
and the base of the main verb +ing.

Past Perfect
The past perfect refers to a time earlier than before now. It is used to make it clear that one event
happened before another in the past. It does not matter which event is mentioned first - the tense makes
it clear which one happened first.
In these examples, Event A is the event that happened first and Event B is the second or more recent
event:

Event A Event B

John had gone out when I arrived in the office.
Event A Event B

[ had saved my document  before the computer crashed.
Event B Event A

When they arrived we had already started cooking.
Event B Event A

He was very tired because he hadn't slept well.

Forming the past perfect
The Past Perfect tense in English is composed of two parts: the past tense of the verb to have (had) + the
past participle of the main verb.

Past Perfect Continuous
The past perfect continuous corresponds to the present perfect continuous, but with reference to a time
earlier than 'before now'. As with the present perfect continuous, we are more interested in the process.
Examples
o Had you been waiting long before the taxi arrived?
e We had been trying to open the door for five minutes when Jane found her key.
o It had been raining hard for several hours and the streets were very wet.
o Her friends had been thinking of calling the police when she walked in.
This form is also used in reported speech. It is the equivalent of the past continuous and the present
perfect continuous in direct speech:
o Jane said, " have been gardening all afternoon." = Jane said she had been gardening all afternoon.
o When the police questioned him, John said, "I was working late in the office that night." = When the
police questioned him, John told them he had been working late in the office that night.
Forming the past perfect continuous
The past perfect continuous is composed of two elements - the past perfect of the verb to be (=had been)
+ the present participle (base+ing).

Future Tenses
Future Simple
The simple future refers to a time later than now, and expresses facts or certainty. In this case there is no
attitude'.
The simple future is used:
e To predict a future event:
It will rain tomorrow.
o With [ or We, to express a spontaneous decision:
I'll pay for the tickets by credit card.
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o To express willingness:
I'll do the washing-up.
He'll carry your bag for you.
e In the negative form, to express unwillingness:
The baby won't eat his soup.
I won't leave until I've seen the manager!
o With I in the interrogative form using "shall", to make an offer:
Shall I open the window?
e With we in the interrogative form using "shall", to make a suggestion:
Shall we go to the cinema tonight?
o With I in the interrogative form using "shall", to ask for advice or instructions:
What shall I tell the boss about this money?
o With you, to give orders:
You will do exactly as I say.
o With you in the interrogative form, to give an invitation:
Will you come to the dance with me?
Will you marry me?
Note: In modern English will is preferred to shall. Shall is mainly used with I and we to make an offer or
suggestion, or to ask for advice (see examples above). With the other persons (you, he, she, they) shall is
only used in literary or poetic situations, e.g. "With rings on her fingers and bells on her toes, She shall
have music wherever she goes."
Forming the simple future
The simple future tense is composed of two parts: will / shall + the infinitive without fo

Future Continuous
The future continuous refers to an unfinished action or event that will be in progress at a time later than
now. The future continuous is used for quite a few different purposes.
The future continuous can be used to project ourselves into the future.
Examples
o This time next week I will be sun-bathing in Bali.
e By Christmas I will be skiing like a pro.
 Just think, next Monday you will be working in your new job.
The future continuous can be used for predicting or guessing about future events.
Examples
e He'll be coming to the meeting, I expect.
o [ guess you'll be feeling thirsty after working in the sun.
e You'll be missing the sunshine once you're back in England.
In the interrogative form, the future continuous can be used to ask politely for information about the
future.
Examples
e Will you be bringing your friend to the pub tonight?
e Will Jim be coming with us?
o Will she be going to the party tonight?
o Will I be sleeping in this room?
The future continuous can be used to refer to continuous events that we expect to happen in the future.
Examples
o [I'll be seeing Jim at the conference next week.
o When he is in Australia he will be staying with friends.
o I'll be eating with Jane this evening so I can tell her.
When combined with still, the future continuous refers to events that are already happening now and that
we expect to continue some time into the future.
Examples

12



e In an hour I'll still be ironing my clothes.

e Tomorrow he'll still be suffering from his cold.

o Next year will she still be wearing a size six?

o Won't stock prices still be falling in the morning?

o Unfortunately, sea levels will still be rising in 20 years.

The future continuous is made up of two elements: the simple future of the verb 'to be' + the present
participle (base+ing)

Future Perfect
The future perfect tense refers to a completed action in the future. When we use this tense we are
projecting ourselves forward into the future and looking back at an action that will be completed some
time later than now. It is most often used with a time expression.
Examples
o I will have been here for six months on June 23rd.
By the time you read this I will have left.
You will have finished your report by this time next week.
Won't they have arrived by 5:00?
o Will you have eaten when I pick you up?
The future perfect is composed of two elements: the simple future of the verb "to have" (will have) + the
past participle of the main verb

Future Perfect Continuous
Like the future perfect simple, this form is used to project ourselves forward in time and to look back. It
refers to events or actions that are currently unfinished but will be finished at some future time. It is most
often used with a time expression.
Examples
o I will have been waiting here for three hours by six o'clock.
By 2001 I will have been living in London for sixteen years.
When I finish this course, I will have been learning English for twenty years.
Next year I will have been working here for four years.
e When I come at 6:00, will you have been practicing long?
The future perfect continuous is composed of two elements: the future perfect of the verb "to be" (will
have been) + the present participle of the main verb (base + ing)

Modals
The modal verbs include can, must, may, might, will, would, should. They are used with other verbs to
express ability, obligation, possibility, and so on. Below is a list showing the most useful modals and their
most common meanings:

Modal Meaning Example

can to express ability I can speak a little Russian.

can to request permission Can 1 open the window?

may to express possibility I may be home late.

may to request permission May 1 sit down, please?

must to express obligation I must go now.

must to express strong belief She must be over 90 years old.
should  to give advice You should stop smoking.
would  to request or offer Would you like a cup of tea?
would in if-sentences If I were you, I would say sorry.
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Modal verbs are unlike other verbs. They do not change their form (spelling) and they have no infinitive
or participle (past/present). The modals must and can need substitute verbs to express obligation or ability
in the different tenses. Here are some examples:

Past simple Sorry I'm late. I had to finish my math test.

Present perfect She's had to return to Korea at short notice.

Future You'll have to work hard if you want to pass the exams.
Infinitive I don't want to have to go.

Past simple I couldn't/wasn't able to walk until I was 3 years old.
Present perfect I haven't been able to solve this problem. Can you help?
Future I'm not sure if [ will be able to come to your party.
Infinitive I would love to be able to play the piano.

Modals are auxiliary verbs. They do not need an additional auxiliary in negatives or questions. For
example: Must I come? (Do I must come?), or: He shouldn't smoke (He doesn't should smoke).

Modal Verbs of Possibility

Several modal verbs show possibility, including might, may, could, and must. This modal verbs for
possibility lesson shows you how to use them all correctly in English. You can find links to the exercises
at the bottom of the page.

Modal Verbs for Possibility Structure

Modal Verb + Base Verb

May/Might/Could/Must + Base Verb

Examples:

o Imay eat dinner at 7:00 pm.

e She might work late tonight.

e They must be tired.

May

May shows possibility in the present or the future.

o Present: Where are my keys? They may be in the car.

o Future: I may go to the party tonight.

May is formal and is often found in writing, like this example:

» Side effects of this medication may include upset stomach and fever.

Might

Possibility in the present or future.

o Where are my keys? They might be in the car.

o [ might go to the party tonight.

Might is less formal than may, and is more common in conversation

Could

Something is possible in the present or future.

Present: Where are my keys? They could be in the car.
Future: We could go to the party tonight.

Could shows options, or possibility.

Must

Certainty, or the belief of certainty, from the speaker.
Certain:

e Everyone is wearing a jacket. It must be cold.
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Belief of certainty:

e He was running for 2 hours. He must be tired. (Although it seems obvious, it is not a fact that the

runner is tired.)
Have to
Certainty, or the belief of certainty, from the speaker.
Certain:
o Everyone is wearing a jacket. It has to be cold.
Belief of certainty:

e He was running for 2 hours. He has to be tired. (Although it seems obvious, it is not a fact that the

runner is tired.)
Have to is much less formal than must, and is common in conversation.

Past Possibility
May, might, and could are all used to show possibility in the past.
Modal Verb + Have + Past Participle
o He might have brought the cake.
e She may have gone home early.
e They could have worked late.
Must can be used in the same way to show certainty in the past.
e He must have won the game.
Might Not vs. Could Not

Although might and could express possibility in a similar way, the negative forms of might and could are

different.

Might not shows that something probably is not true.

e These books might not be the teachers.

Might not shows that something probably will not happen in the future.
e [ 'might not go to the party tonight.

Could not shows that something is impossible.

e This could not be the only book available.

o She could not know who my friend is. They have never met.

MopaJibHbl€ IJ1aroJibl B 3HA4YeHUH BEPOSITHOCTH
B nanHO# TabiuIle TIaroIbl MPEeACTaBICHBI B 3aBUCIMOCTH OT CTETICHH BEPOSITHOCTH (OT OOJIBIIEH K
MEHBIIIeH)

MopanbHbIi 3HaueHune IIpumep
rJ1aroJ

Will To, 0 yem unet peys B npeiokeHuy, spisercss | 1. Don’t take the meat out of the
npasjoi. Hamm npeanonoxenus oven. It won’t be ready yet.
OCHOBBIBAIOTCSI, KaK TIPABUIIO, HA 3HAHUSIX O 2. Somebody is at the door
JIOJISIX WJIH Bellax (MX MOBEACHHE, XapaKTep, knocking, you wonder who it is.
KayecTna U T.J.) Your mother says: “It’ll be the
ITpumepno 100% BeposTHOCTH postman.” (your mother is certain,

that the postman comes that time
every day, so she says this)

Must To, 0 ueM uzeT peub J0JKHO OBITh MPABJIOH € 1. This is not true! He must be
TOYKH 3PEHUS JIOTHKH (3]paBOTO CMBICIIA). lying.
YacTo B pycCcKOM si3bIKe UMeET (hopMy 2. She can’t have a ten-year old son.
«J1omKHO OBITE» She is 22 herself.

OtpunarensHas ¢popma: can’t
ITpumepno 90-80% BeposiTHOCTH

Should Yrto-TO pou30iiieT/He Ipou30iier npu 1. This homework shouldn’t take
HaJMYHH KaKOT0-TO yCJI0BUs (B IpeioxkeHnu | you too long (if you have
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9TO YCJIOBHE MOXKET U OTCYTCTBOBATh). understood what you have to do).
2. Our guests should be here soon
(if they haven’t got lost).

May/can Bripaxkaer npeamnooxenue, 94ro uto-1o Moxket | 1. We may go to Greece for our
MIPOU30UTH WIIA TTPOUCXOJIHT. holidays. We haven’t decided yet.
[Tpumepno 50 % BeposiTHOCTH 2. We may not have enough money
to go abroad this year.
Might Bripaxkaer npeamnonoxxenue, 4to yTo-10 MoXket | It might rain. Take your umbrella.

POM30MTH WM IPOUCXOIUT, HO B OoJice
HeomnpeaeneHHol Gopme.

Could To >xe, uTo 1 might You could be right, but I doubt it.

Complex sentences
Once you can identify a basic sentence, you can join two or more sentences into complex sentences. Two
or more sentences can be combined with a subordinating conjunction that explains the relationship
between each idea.
For example:
Simple Sentences - He studied hard. He wanted to go to medical school. He suffered from arthritis.
Complex Sentence - He studied hard because he wanted to go to medical school as he suffered from
arthritis.
Complex Sentence - Even though he suffered from arthritis, he studied hard because he wanted to go to
medical school.
Notice how the subordinating conjunction adds additional meaning to the sentence. The last two
sentences tell us why he studied.

Some Common Subordinating Conjunctions:

After Before So that Whenever

Although |Even Though | Where
though

As If Unless Whereas

As if In order | Until Whether
that

Because Since When while

A subordinating conjunction is sometimes called "a heart word" because it turns two sentences into one.
Even though both sentences contain a subject and verb, one becomes dependent on the other and cannot
stand alone. One sentence becomes the explaining idea for the main idea.

Any time you see words like the ones above, check that your sentence doesn't leave a question remaining.

For example:
Wrong - When he came late to class. (What happened when he was late?)

Right - He forgot to give the teacher his homework when he came late to class.

Wrong - After she noticed it missing. (What happened when she noticed?)
Right - The teacher asked for his homework after she noticed it missing.

Wrong - Because they knew the test would be difficult. (What happened as a result?)
Right - The students studied furiously because they knew the test would be difficult.
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Punctuation depends on the location of the subordinating conjunction:
If the subordinating conjunction comes in the middle or at the end of the sentence — no comma is
required.

Wrong — School is not all about studying, since there are lots of clubs and fun activities on campus.
Right — School is not all about studying since there are lots of clubs and fun activities on campus.

If the subordinating conjunction comes at the beginning of the sentence — a comma comes at the end of
the dependent clause.

Wrong — Even though I would rather go to the beach I went to the library to study.
Right — Even though I would rather go to the beach, I went to the library to study.

How to fix Complex Sentences:
1) Look for the subordinating conjunction or "heart word."
2) Does the subordinating conjunction come at the beginning of the sentence?

If the subordinating conjunction comes in the middle or at the end of the sentence — no comma is
required.

Wrong — Some students skipped studying, because the weather was gorgeous outside!
Right — Some students skipped studying because the weather was gorgeous outside!

If the subordinating conjunction comes at the beginning of the sentence — add a comma at the end of the
dependent clause.

Wrong — Since it's hard to resist a sunny day some teachers hold class outside!
Right — Since it's hard to resist a sunny day, some teachers hold class outside!

Contrast
There are several common expressions for making contrasts in English. They include on the one hand ...
on the other hand, on the contrary, in comparison, by comparison, in contrast, by contrast.

On the one hand ... on the other hand

We can use on the one hand and on the other hand when we contrast two different things or two different
ways of thinking about something. We often use them to present a balanced argument in which both sides
must be considered:

On the one hand, mobile phones are very useful and can save lives. On the other hand, people seem to
use them for the most pointless and unnecessary calls.

We often use on the other hand on its own in the second part of a contrast, without on the one hand:

It’s a chaotic and disorganised country, but on the other hand it’s a very friendly and beautiful place.
(Both things are true about the country.)

Not: ... butenthecontrary

On the contrary

We can use on the contrary to emphasise that something is the opposite of something which has been
mentioned. We often use it to state that an original statement was not true, and we often use it after a
negative statement. On the contrary is much more common in writing than in informal speaking:

He didn’t seem offended by her criticisms, on the contrary, he seemed to enjoy them. (It was not true that
he was offended by the remarks — he enjoyed them.)

In comparison and by comparison

We can use in comparison and, less commonly, by comparison to contrast two clauses or sentences. They
indicate how people and things are different when we compare them side by side:
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London is England’s biggest city. Its second city, Birmingham, in comparison, is quite small by global
standards.

Driving the old model of this van was hard work. Driving the new model is easy in comparison.

Cynthia was very nervous. Martha was quite calm by comparison.

We can use in comparison with X, Y is ... to make a contrast:

In comparison with his older brother, who never stops talking, he’s quite shy.

In contrast and by contrast

We use in contrast and, less commonly, by contrast to link two clauses. In contrast and by contrast stress
the difference between two people or things more strongly than in comparison and by comparison:
Holistic medicine treats the whole person. Conventional medicine, in contrast, treats specific symptoms
and parts of the body.

We can use in contrast to or, less commonly, in contrast with to contrast two noun phrases:

In contrast to most of the city’s museums, the art museum is modern, bright and has a friendly
atmosphere.

The white roses looked lovely in contrast with the red ones.

By contrast is less common than in contrast. We can use it alone or followed by with, but not by to:

In the south much of the land is flat. By contrast, in the north there are hills and mountains everywhere.
By contrast with the external appearance of the place, the room into which the front door opened was, if
not particularly attractive, clean and well ordered.

Not: By contrast to the external appearance ...

Linking words
Linking words and phrases in English (also called 'connective' or 'transition' words) are used
to combine two clauses or sentences presenting contrast, comparison, condition, supposition, purpose, etc.
They enable us to establish clear connections between ideas.
Most linking words can either connect clauses within a sentence, or start a sentence to form
a link with the previous statement.
Note: A clause is a group of words that includes a subject and a verb.
The following sentence contains two clauses:
She lives in Mexico because she likes the climate.
Below you will find some examples of linking words and how to use them. This is not a comprehensive
list.
You may want to add your own linking words and phrases.
Examples of linking words within one sentence:

Linking Words Examples of Use

As long as You can take my car as long as/provided (that)/providing
provided (that) you don't damage it.

providing (I will lend you my car on condition that you don't damage it.)
Although/even Although/even though he is rich, he lives in a small house.
though (In spite of the fact that he is rich, he lives in a small house.)

He is poor and has no house, but even if he had money, he wouldn't buy a
Even if house.
(Supposing he had the money, he still wouldn't buy a house.)

Take an umbrella in case it rains.

In case (It might rain, so it's a good idea to take an umbrella.)

In spite of/despite the rain, she walked to the station.
In spite of/Despite In spite of/despite being blind, he walked to the station.
(without being affected by the rain or by being blind.)

She arrived early so that she could help her colleagues.

So that (She arrived early for the purpose of helping her colleagues.)
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Whatever

Whereas

Whenever

Wherever

You can count on me whatever you decide to do.

(No matter what your decision is, you can count on me.)
Tom is rich, whereas Jack is poor.

(Tom is rich; in contrast Jack is poor.)

I will lend you my car whenever you need it.

(No matter when you need my car, I will lend it to you.)

My thoughts will be with you wherever you go.
(No matter where you go, my thoughts will be with you.)

Examples of linking words that connect two separate sentences or two clauses:

Note:

If linking words start a sentence, they are followed by a comma.
When they are used to connect two clauses, a semi-colon is used at the end of the first clause,
and a comma is often used after the linking word(s).

Linking Words

As a result
Consequently
Therefore

Besides
Furthermore
In addition
Moreover

For instance
For example

Conversely

On the contrary
On the other
hand

However
Nevertheless
Nonetheless

In the same way
Likewise
Similarly

By the same
token

To sum up
Briefly

To conclude

In conclusion

Examples of Use

Prices were reduced by 20%. As a result, sales increased.
The company is expanding. Consequently, there are jobs on offer.
A hurricane has been announced. Therefore, air traffic will be disrupted.

The trip is too expensive. Besides, I don't really like hot weather.
Computers are cheaper nowadays; furthermore, they are lighter.
You haven't paid the rent yet. In addition, you owe me money.
The report is badly presented. Moreover, it contains inaccuracies.

There are several problems to consider; for instance/for example,
there is a lack of public transport.

Northern European countries had a great summer.
On the contrary/conversely, southern Europe had poor weather.
Laptops are convenient; on the other hand, they can be expensive.

The hotel was open. However, nobody came to the reception desk.
He had severe injuries; nevertheless, he completely recovered.
The weather was bitterly cold. He went hiking nonetheless.

Alex enjoys telling jokes; in the same way/similarly/likewise,
his son adores funny stories.

Teenagers should be more respectful; by the same token, parents should be
more understanding.

I've covered the main events of the year.
To sum up/briefly, our team is now one of the best in the world.
To conclude/in conclusion, I want to wish you all a very happy holiday season.

Word Building

English is a very flexible language and you can build on your vocabulary and learn how to make new

words.

One way of doing this is to add prefixes (such as dis, pre or co) before the word.
Here's a list of common prefixes with their meanings and some examples.
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anti (= against)

antibodies, anti-social
auto (self)

autonomous, autobiography, automobile
bi (= two)

bicycle

co (= with)

cooperate, coordinate
contra (= against)
contradict, contravene

de (= remove)

deregulate, deselect

dis (= not)

disappear

il (=not)

illegal

im (= not)

immaterial, immature
inter (= between)
international

mis(= badly/wrongly)
misinform, misbehave, misunderstand
multi (= many)
multinational

non (= opposite)
non-profit

out (= more than)
outperform, outdone

over (= too much)
oversleep, overwork

post (= after)

postpone, postnatal

pre (= before)

predict

re (= again)

rewrite, relive

sub (= under)

submarine

super (= higher/improved)
supermarket

trans (= across)
transatlantic

uni (= one)

uniform

under (= not enough)
underpaid, underfed
Word Endings

You can also make new words from the words you already know by using different endings. For
example, "The person who employs me has a fast car". You can make this sentence simpler, by
replacing "the person who employs me" with "my employer". This gives you "My employer has a fast
car."
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In English you can make nouns from verbs (to employ gives employer and employee). You can also
make verbs from nouns or adjectives: government gives to govern, modern gives to modernise and
so on. Learning what endings you can put on words means you can expand your vocabulary and say
what you mean more easily.

Here are some common word endings:
Nouns

-er /- or: a person who does something
adviser / advisor, teacher, learner

-ian

optician, mathematician

-ment: result of action

improvement, advancement

-ism: name of system or belief
realism, optimism

-ist: the person who believes in the system
realist, optimist

-ion

confusion, apparition

-ness

happiness

-ship

leadership

-ence / ance

permanence, appearance

-acy

lunacy

-age

marriage

-ity

annuity

-y

photography

_cy

fluency

Verbs

-ify

falsify, modity

-ise

modernise

Adjectives

-ic

idiotic, periodic

-ful

awful, wonderful

-able / ible

comfortable, terrible

-proof / resistant

waterproof, childproof, fireproof
-free

alcohol free beer, nuclear free zone
-less: without

hopeless, childless
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Paraphrasing

'Paraphrasing' means rewriting the same information in a different way. It helps you better to integrate the

ideas into the particular piece you are writing.

Step-by-step paraphrasing

1. Decide what the key information is, for the purposes of your discussion.
2. Change the order of the ideas and the words. This can help you to emphasise your interpretation of
the original text.

Change the word form/grammatical form if necessary.

4. Use synonyms if appropriate, but do not change any specific terminology. In the example below,
terms such as 'plagiarism management', 'universities', 'students' and 'distance' were not changed. The
best place to find suitable synonyms will be elsewhere in the same article.

5. If some words stay the same in the same order (three or more consecutive words), you need to use
quotation marks around these words.

6. Repeat the author's name or a pronoun through the paraphrase, so it is clear that we are still reading
a paraphrase.

7. Add a detail about where the information came from, if necessary. In the example below, the
information 'through her study of eighteen policies on plagiarism from different universities' was
added, to give some context to the claims.

8. Keep the author name and page number. (You may have been told that you do not need the page
number for a paraphrase, but if the idea came from one specific page, it is still useful to include it.
That way, you can check the information again if you need to.)

(O8]

Text Comparison

Example Original Text

"Universities also place the burden of understanding plagiarism and attribution conventions on students.
There are myriad information-laden web-based self-help tutorials and workshops on related sites for the
universities in this study. Many are excellent resources and can be helpful. Nevertheless, the lack of
additional, detailed individual assistance about the techniques of engaging in academic writing
conventions, particularly for students studying in off-campus or distance modes, raises issues of equity
for plagiarism management policy makers." (Sutherland-Smith, 2010:9).

References

Sutherland-Smith, W. 2010. 'Retribution, deterrence and reform: the dilemmas of plagiarism management
in universities', Journal of Higher Education Policy and Management, 32:1 5-16.

Example Paraphrased Text

The responsibility for learning how to reference correctly and avoid plagiarism tends to be passed from
the university to the students, as Sutherland-Smith (2010:9) found, through her study of eighteen policies
on plagiarism from different universities. She also points out that although many universities provide
online self-access resources for students to try to learn more about this area, the support provided is, on
the whole, inadequate. Sutherland-Smith expands further to explain that this inadequacy is partly because
the advice provided is not specific enough for each student, and partly because distance students will
often receive even less support. She concludes that these issues carry implications for the decisions
around plagiarism management, as some students may receive more assistance than others, leading to
questions of inequity.

References

Sutherland-Smith, W. 2010. 'Retribution, deterrence and reform: the dilemmas of plagiarism management
in universities', Journal of Higher Education Policy and Management, 32:1 5-16.

Sentence Analysis

Sentence 1

Original: Universities also place the burden of understanding plagiarism and attribution conventions on
students.

Paraphrase: The responsibility for learning how to reference correctly and avoid plagiarism tends to be
passed from the university to the students, as Sutherland-Smith (2010:9) found.
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Here, the following changes have been made:

e Order of ideas or words (look for where 'university' appears)

e Word form (active 'place the burden on' changed to passive 'to be passed to')

e Synonyms (‘understanding' changed to 'learning how to', 'plagiarism and attribution conventions'
changed to 'reference correctly and avoid plagiarism'). Note some key terms have not been changed.

Sentence 2

Original: There are myriad information-laden web-based self-help tutorials and workshops on related
sites for the universities in this study.

Paraphrase: She also points out that [...] many universities provide online self-access resources for
students to try to learn more about this area,

Here, the following changes have been made:

e Order of ideas or words (look for where 'university' appears)

e Word form (descriptive 'There are' changed to active 'many universities provide')

e Synonyms (' information-laden web-based self-help tutorials and workshops on related sites'
changed to 'online self-access resources', 'myriad' changed to 'many'). Note some key terms have
not been changed.

e Some information has been added, to help explain the meaning ('for students to try to learn more
about this area')

Sentence 3

Many are excellent resources and can be helpful.

Comment: This sentence was not included in the new paraphrase, as the writer felt it was not important
for their discussion.

Sentence 4

Original: Nevertheless, the lack of additional, detailed individual assistance about the techniques of
engaging in academic writing conventions, particularly for students studying in off-campus or distance
modes, raises issues of equity for plagiarism management policy makers.

Paraphrase: ...the support provided is, on the whole, inadequate. Sutherland-Smith expands further to
explain that this inadequacy is partly because the advice provided is not specific enough for each student,
and partly because distance students will often receive even less support. She concludes that these issues
carry implications for the decisions around plagiarism management, as some students may receive more
assistance than others, leading to questions of inequity.

Here, the following changes have been made:

e The information has been divided into sub-points, to try to express the point more clearly. Some
explanatory words and linking words have been added, to help explain the meaning and to show
that it is the original author who has made these claims ('Sutherland-Smith expands further to
explain that...")

e Synonyms (‘issues of equity' changed to 'questions of inequity', 'raises issues' changed to 'carry
implications'). Note some key terms have not been changed.

Compound nouns
Words can be combined to form compound nouns. These are very common, and new combinations are
invented almost daily. They normally have two parts. The first part tells us what kind of object or person
it is, or what its purpose is. The second part identifies the object or person in question. Compound nouns
often have a meaning that is different, or more specific, than the two separate words.

First part: type or purpose  Second part: what or who Compound noun

police man policeman
boy friend boyfriend
water tank water tank
dining table dining-table
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You have noticed that the compound noun can be written either as a single word, as a word with a
hyphen, or as two words. There are no clear rules about this. A good rule of thumb is to write the most
common compound nouns as one word, and the others as two words.

The elements in a compound noun are very diverse parts of speech.

Compound elements Examples
bedroom
water tank

motorcycle
printer cartridge

noun + noun

rainfall
noun + verb haircut
train-spotting
hanger-on

noun + adverb
passer-by

washing machine
verb + noun driving licence
swimming pool

lookout
verb + adverb take-off

drawback

onlooker
adverb + noun bystander

adjective + verb dry-cleaning
public speaking

greenhouse

adjective + noun software

redhead

output
overthrow
upturn
input

adverb + verb

Pronunciation
Stress is important in pronunciation, as it distinguishes between a compound noun and an
adjective with a noun. In compound nouns, the stress usually falls on the first syllable.
Examples

e a'greenhouse = place where we grow plants (compound noun)

o agreen 'house = house painted green (adjective and noun)

e a'bluebird = type of bird (compound noun)

e ablue 'bird = any bird with blue feathers (adjective and noun)
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II. Meroanuyeckue peKOMeHAALUH

[loaroroBka cTyJI€HTOB [10 JAHHOHN MPOrpaMMe BKJIFOYAET CJIEAYIOINE aCIIEKThI:

1) ®oneTHKA.

OtpaboTka (HhOHETHUECKUX HABHIKOB (CETMEHTHBIC €IUHUIIBI U WX MOIU(MDUKAIMHA, WHTOHAIIHS)
BBIMIOJHSETCSI HAa Marepualie pPa3IMYHbIX TEPPUTOPHAIBHBIX BapHAHTOB  AHIJIMICKOrO  f3bIKa
(6puranckoro (BE), amepukanckoro (AE), kanaackoro (CE) u aBcrpanmiickoro (AusE), koTopsie, nmest
LBl psA7 OOIIMX YepT, CYIMIECTBEHHO pasnuvaroTcsa. Ha zansaTusix ucmonbiyercss matepuan BE, AE,
AusE u Tak HaspiBaemblii International English, Ha xoTopoM roBopsT 00pa3oBaHHBIE MHOCTPAHIBI HE
HOCHUTEJIHN aHTJIMICKOTO A3bIKA.

2) I'pammaruka.

OO0yueHue rpaMMaTUKe aHTIIMHACKOTO SI3bIKa OCYILECTBIISICTCS 110 CIIEAYIOIIEeH METOTUKE:

a) U3y4eHHE TEOPETUUYECKOr0 MaTepuaa;

0) oTpaboTKa U3YYEHHOT'O TPAMMAaTHYECKOTr0 MaTepuana B YIpaXHEHUSX;

B) COCTaBJIEHME YCTHBIX BbBICKA3bIBAHUII C HCIOJIb30BAaHUEM IPOMJIEHHOTO I'PaMMaTHYECKOIO
MaTepuana;

r) paboTa B mapax/rpynmnax 1o BbIIIOJHEHHIO NHUCHbMEHHBIX M YCTHBIX 33JaHUN C MPUMEHEHUEM
M3YYEHHBIX MTPaBUII IPaMMaTHKH.

3) Urenue.

JlaHHBIN Kypc TpeanoiaraeT Kak YTeHue yueOHBIX TEKCTOB, TaK U HAYYHBIX CTaTel, MOHOrpaduit
U T.J., TaKUM o00pa3oMm, npu paboTe C pasHbBIMH MaTepUalaMd PEKOMEHAYETCS HCIOIb30BaTh |
Pa3IMYHYI0 METOAMKY (CM. pEKOMEHAAINN HUXKE).

MeTtoauka padoThl ¢ TEKCTOM BKJIIOYAeT:

a) 03HAKOMJICHHE C JICKCHUYECKMM MaTepuajoM, KOTOpOE BKJIIOYAeT B ceOs ero (poHEeTHYECKyIo
OTpabOTKY U CHATUE TPYAHOCTEH, CBA3aHHBIX C IEPEBOJIOM Ha POJAHOM S3bIK;

0) oOcykIeHHe 3aroJ0BKa TEKCTA, YIPa)KHEHHs HA KOHTEKCTYAJIbHYIO TOTa/IKY;

B) UTEHUE TEKCTa,

I') IepeBO/JI TEKCTA;

71) BBIIIOJIHEHUE MOCIETEKCTOBBIX YIPAKHEHUMN, HANpaBJIEHHBIX HA aKTUBU3ALMIO CIOBApHOTO
3araca (1mog0op CMHOHMMOB/aHTOHMMOB, IOJICTAaHOBKA JIEKCUYECKUX €IMHUI, NEPEBOJ NMPEATIOKESHUH,
COJIEpKalllUX HOBYIO JIEKCUKY), OBJIAJICHHUE JIOTUKO-CEMaHTHMYECKHMU OCHOBaMHU pabOThl C TEKCTOM
(oTBeTBI Ha BONPOCHI MO TEKCTY, HAXOXJIEHHE OCHOBHOW HAEH TeKcTa M T. [.), BBIPaOOTKH
JTUHAMHYECKOT'0 CMBICIIOBOTO BOCIIPUSTHS TEKCTA;

€) Imepecka3 TEeKCTa;

) 00cyX/ieHue npodIeMaTHKN TEKCTa.

MeTtoauka padoThl ¢ HAY4YHOI cTaTheil:

Step 1 — Consider the Article as a Whole

Examine the article as a whole. Try to determine something about the purpose, audience and
content of the paper before you start reading. Look for clues in the title and/ or subtitle, the
acknowledgements (if any), the first foot- or endnote, the author's biographical note (either with the
article or at the front or back of the book or journal).

Some questions to guide you in considering the article as a whole:

Who is writing the article?

See if you can find out anything about the author. Check to see what other articles or books the
author has written. It will give you an idea of how the article fits into the author’s other works and the
field in which the author is writing.

What are the author’s qualifications?

Knowing these helps to define the trustworthiness, the significance, or the importance of the
conclusions reached in the article. It can also signify the slant, focus or bias of the article.

What audience is the author addressing?
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This is important because it affects the style, content and approach the article takes to its subject.
This may be revealed by the publication (journal or book) in which the article appeared. In other
instances, audience must be determined by assessing the amount of background information and
unexplained references the author includes (less suggests an audience of experts, more, an audience of
general readers).

What is the article about?

Look at the first couple of paragraphs,; they should give you an idea of what the paper is about.
The title of the article should also suggest the main point of concern of the article, the direction of the
interpretation, and sometimes the time frame or period of concern. In some disciplines, an abstract will
precede the text of the paper. This will give an uncritical summary of the paper’s contents.

What sources does the author use?

Check the foot- or endnotes or look at the reference list. Knowing where the author got the
information will tell you whether the author is looking at something new (interviews, letters, archival or
government documents, etc.), taking a new look at something old (books and articles), or combining new
and old and thus adding to the discussion of the subject. Looking at the sources can show if the author
has concentrated on a particular kind of information or point of view.

Step 2 — Determine the Overall Purpose, Structure and Direction of the Article

Now that you’ve looked at the article as a whole, start reading.

You should be able to find the author’s statement of purpose, or thesis statement, before the end
of the introduction. You should also be able to tell what evidence the author is going to use to support the
position she or he has taken. The author may also explain what limits have been placed on the article: for
example, the length of time, the geographic location, the extent of the information that’s going to be used,
and the theories that are going to be applied.

You should also be able to tell the author’s point of view. Remember that research is not value-
free, nor culturally neutral. You may be able to tell what values the author seems to be promoting.

Also look at the conclusion. If it’s not clearly labeled, it will probably be the last two or three
paragraphs. The conclusion generally doesn’t have any quoted material (i.e., no references or note
numbers) and should contain only the author’s remarks to the reader.

It 1s often useful to look at the conclusion before you read the whole paper because it contains the
author’s summary of what has been said. If you can’t quite identify the thesis (they are often not clearly
stated), read the conclusion. Knowing where the author ended up is often a clue to where he or she started
from. In many instances, too, the conclusion summarizes the whole paper, as should the thesis statement.

Some questions to guide you in determining the overall purpose, structure and direction of
the article:

What is the author’s main point, or thesis?

Sometimes you can find this easily; the author says something like “the point of this article is to”
or “in this paper I intend to show/argue that.” Sometimes you have to look for a simple statement that
contains some echo of the title, the same phrase or words, and some brief statements of the argument that
supports the assertion: “despite what other scholars have said, I think this [whatever it is] is actually the
case, because I have found this [supporting point #1], this [supporting point #2], and this [supporting
point #3].”

If the paper is well-crafted, the section headings of the paper (when there are any) will contain
some allusion to the supporting points.

What evidence has the author used?

This question is often answered in step one, but you should also use what the author tells you in
the introduction to expand on your grasp of the evidence.

Academic papers are often “argued,” that is, constructed like an argument with a statement of
what the author has figured out or thought about a particular situation or event (or whatever). Then, to
persuade the reader, the author presents facts or evidence that support that position. In some ways it’s
much like a courtroom trial.

A particular collection of sources (or witnesses) present information to the author (or lawyers)
and the author comes to some understanding. Then the author explains how she or he came to that
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conclusion and points to or presents the bits of evidence that made it possible. Consider what information
is not included. Was the trial fair even though a key witness was not called to testify? Has your author
only let those facts that support the thesis testify in the article? How might you find out? Is the evidence
“primary,” “ traditional,” or “non-traditional”’?

N

secondary

What limits did the author place on the study?

Writers of articles rarely tackle big topics. There isn’t enough room in an article to write a history
of the world or discuss big issues. Articles are generally written to advance understanding only a little
bit. It may be because the subject has never been looked at before or because no one would be able to
read a larger work easily (like a student’s thesis). An article usually focuses on a particular period, event,
change, person, or idea and even then may be limited even more.

This may be significant if the author is trying to make generalizations about what he or she has
discovered. Knowing something about education in the 1940s in Yellowknife may not tell you anything
about education anywhere else or at any other time. A more general discussion of subsistence strategies
over a longer period may have more general relevance. A critique of the literature in a specific field may
replace having to read a number of books. With assigned readings, an article will most often be assigned
as an example of a type of research, as a source of quality information on a specific topic or because it
summarizes a lot of other writing on a given subject.

What is the author’s point of view?

This can sometimes be easily seen, especially in “polemical’ essays, where the author bashes a
number of arguments and then presents her or his own. It may be more difficult to tell. Sometimes you
have to “feel” it out, by assessing the tone or by watching for negative or positive adjectives: “as so-and-
so said in their excellent essay, ‘Nuke‘em Now!’” or “who shows a wrongheaded insistence.” Cues like
those words can help you figure out where the author is coming from.

Step 3 —Read the Article but Pay Attention to the Writing and the Presentation

As you read, watch not only for what the author is saying, but how it is said. This step requires
that you read the article to gain an understanding of how the author presents the evidence and makes it fit
into the argument. At this stage of the exercise, you should also take the time to look up any unfamiliar
words or concepts.

Although you are somewhat off the hook critically in this stage, you should be aware that there are
tricks the author can use to make sure you’re following the argument. Some of them are standard ways to
keep the author’s argument separate from the evidence. Look for clues like: “for example,” “as Professor
Source said,” or “in my study area (or time), I found that.” Also, look for transition words and phrases
(“however,” “despite,” “in addition,” etc.) and the various words clues writers leave when they switch
from their own voice to that of their sources. Others may be less honest attempts to make you agree.

Try to take notice of the language an author will sometimes use when she or he is speculating
about things or hoping you won’t realize that the evidence is weak: “it is probable or likely that,” (is it
probable?) “clearly, this is so” (is it clear?), “it should be obvious by now” (is it obvious?), “ this
undoubtedly means” (is it undoubtable?) Remember that forceful words don’t necessarily make a weak
argument any more convincing.

Look, too, to see how the author switches from explaining how the evidence supports her or his
argument to the summary of the paper. The last few paragraphs should tidy up the discussion, show how
it all fits together neatly, point out where more research is needed, or explain how this article has
advanced learning in this discipline. The conventions also require that there be some reference to the
thesis statement and perhaps even an echo of the title, especially if there was a catchy phrase in it.

Step 4 — Criticism and Evaluation of the Article

Now that you’ve finished reading, consider your personal reaction to it. First impressions are
often “I liked it?,” “It was hard to read,” or “it was boring.” Second thoughts should probe somewhat
deeper. Thinking about what the author is trying to say, considering who he or she was addressing in the
first place, attempting to identify the gap the article has been written to fill and asking other such
questions is the foundation for the crifical evaluation of the article. Even if you didn’t know anything
about the topic before you read the article, you can make some judgments about it and how well the
author made her or his case.
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Evaluation is a bit harder. In academic circles, evaluation means to judge the worth, usually by
comparing a thing to some kind of standard. In the case of evaluating an article, that standard would be
other articles in the same discipline or journal as the one you’re reading. If you are not familiar with those
other articles it may be hard to evaluate well. You can, however, do a fairly good job of it by considering
the stylistic and structural conventions of other, similar articles. Does this one fit the pattern? Does it
measure up to the academic standards of writing, presentation, organization, source citation and such?
Sometimes even those questions can be hard to answer but they should be attempted. The answers will
give you some ammunition for your critique.

Some questions to guide you in critiquing and evaluating the article:

Was there anything that was left unfinished? Did the author raise questions or make points that
were left orphaned in the paper?

These questions are to make you think about what was in the article and what was left out. Since,
by looking at the thesis statement, you should have a good idea of what the author is going to say, you
should also be able to tell if any of the points weren’t explored as fully as others. In addition, in the
course of the paper, the author might have raised other points to support the argument. Were all of those
worked out thoroughly?

Did it make sense?

Even if you were not a member of the intended audience for the article, did it clearly present its
case? If the author crafted the paper well, even if you don’t have the disciplinary background, you should
be able to get a sense of the argument. If you didn’t, was it your reading or the author’s craft that caused
problems?

What does the point made by the argument mean in or to the larger context of the discipline
and of contemporary society?

This is a question that directs you to think about the implications of the article. Academic articles
are intended to advance knowledge, a little bit at a time. They are never (or hardly ever) written just to
summarize what we know now. Even the summary articles tend to argue that there are holes in the fabric
of knowledge and someone ought to do studies to plug those gaps. So, where does this particular article
fit in? Can real people improve their lives with this information? Does this increase the stock of
information for other scholars? These sorts of questions are important for appreciating the article you're
looking at and for fitting it into your own knowledge of the subject.

Is the organization of the article clear? Does it reflect the organization of the thesis
statement? /¢ should.

Does the author’s disciplinary focus lead her or him to ignore other ideas?

Were there any problems with grammar, sentence structure, or word usage?

This step-by-step guide has tried to present a useful way to approach reading an article. The
answers to the questions included in each section should give you more than enough “data” to write a
solid review of the article and, even if you don’t have to write a formal review, completing the analysis
sheet will give you a good record of the contents of the article and your assessment of it to serve as either
a study aid when it comes to exam time or ammunition for a seminar discussion.

The other stated purpose of this guide is to help you see that all academic articles have a repeating
and predictable way of being presented (the convention). You can adopt these conventions in your own
papers and ask the questions at each step as a way to test whether your own papers correspond nicely to
the convention.

4) T'oBopenue.

CoBepIIIeHCTBOBaHNE HABBIKOB YCTHOW pEYM OCYIICCTBISIETCS B Takux ¢opmax paboThl Kak
MOHOJIOT, JHAaJIOT, TOJIMUJIOT, AUCKYCCHUS, MIPOEKTHOE 3a/laHue, MpEe3eHTalus, TJIe CTYJCHTbl IPUMEHSIOT
nproOpeTeHHble (OHETHYECKHE HABBIKH, HM3yYCHHbBIC JICKCHUECKHE EIMHUIBI W TPaMMaTHUECKHUE

KOHCTPYKLIUH.
IMosie3nbie ppaspl 115 TUATOTOB, NOJIUIOTOB, JUCKYCCHIA
1. Being certain or not so certain - There is no question about...
- I’m quite certain about this. - I know for sure that...
- ..., and that’s a fact. - Absolutely.

28



4.

Definitely.

I’ve got a feeling that...

I suppose it’s probably...

I may be wrong but I think...
Getting angry

I can’t believe this!

Just listen to me!

I agree that...

You’'re right.

That’s right.

You’re absolutely right.
That’s exactly what I think.
Yes, I feel the same about. ..
That’s correct.

You can’t be serious! - That’s true.
I’m not listening of any more of this. - Tagree.
That’s it. 9. Disagreeing

I’ve had enough!

You must be joking!

Being polite...& not so polite

Would you mind to be quiet for a
moment?

Perhaps you could consider this point?
I’'m not sure that I can agree with you
on that.

It’s simply not true that...

I’'m sorry, I can agree with you about...
I don’t think you’re right about that...
Well, I don’t see it that way

That’s not true.

No, that’s not right.

. Referring to other speakers

As smb said just now...

Listen! - Butdon’t you think that...
Rubbish! - Ican’t agree with...

Shut up! - Smb was right I think
Interrupting 11. Giving an opinion

- Excuse me, can I just say smth about that?
- Yes, but wait a minute.

OK, but...

My feeling is that...
In my opinion...
It seems to me that...

Avoiding interruption - Personally, I think...
OK. I’ve almost finished - In general...

Just let me finish. - Generally speaking...
Can I just finish this point? - Idon’t think...

Do you mind? You’ll get your turn in a - On the whole...
moment. - Ifeel that...
Explaining yourself 12. Asking an opinion

What I really mean is...

My point is that...

What I’ m trying to say is...
Checking information

What exactly do you mean by...?
What exactly do you mean when you
say...?

Could you explain that point?

Tell us a bit more about...

Can you give us an example of...?
Agreeing

Does this seem Ok to you?

What’s your opinion?

What do you think about...?

How do you feel about this?

What does anyone else think about this?
Do you agree with me that...?

. Persuading

Surely you must agree that...

But think about it like this.

Let me put it another way.

Try to see it from... point of view.

IMosie3nbie ppaspl 11 NPe3eHTANUN U IPOEKTOB.

Get the audience's attention and signal the beginning.

Right. Well. OK. Erm. Let's begin. Good. Fine. Great. Can we start?

Greet audience.

Hello ladies and gentlemen. Good morning members of the jury.

Introduce oneself, (name, position, and company)

Good afternoon ladies and gentlemen, let me introduce myself.

Good morning everyone, 1'd like to start by introducing myself. My name is...
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I've been working on the subject now for X years...

I've had wide experience in the field of ...

Good morning, my name is Lawrence Couderc. I am a student at the INT and 1

would like to talk to you today about some of my findings in a study I did on...

Give title and introduce subject

I plan to speak about... Today I'm going to talk about... The subject of my presentation is... The
theme of my talk is...

Why are you going to speak about it?

I have chosen to speak about this because...

To determine the knowledge and attitude of the audience:

Have you ever heard of...? You may already know... I feel sure that some of you...

To get the attention:

Have you ever heard of/seen X? You've probably seen countless times... You may have wondered...

Give your objectives (purpose, aim, goals)

My purpose in doing this paper is ... What I would like to do today is to explain...

to illustrate...to give you the essential background information on...to outline...

to have a look at...

Announce your outline.

I have divided my presentation (up) into Y parts. In the first part I give a few basic definitions. In
the next section I will explain... In part three, I am going to show...

In the last part I would like/want to give a practical example...

Questions and comments from the audience.

1'd ask you to save your questions for the end. There will be plenty of time at the end of my speech
for a discussion.

Make a transition between the introduction and the body

Now let us turn to point one. ...Let us now move on to the second part, which is, as I said
earlier....

Listing information

There are three things we have to consider: one, two, and three. ...Now let us look at the first
aspect which is...First of all, ... In the first place

Linking ideas, sections/making transitions

That's all I would like to say about... (subject of part A) and now let us turn to ....

Now that we've seen... let us turn to...

Outlining options.

There seem to be two possible ways of dealing with this...

A number of options present themselves at this point.... What exactly are the benefits? On the
plus side we can add...This is not the only weakness of the plan...

To give an example:

Now let's take an example. An example of this can be found... To illustrate this...

Let's see this through an example. For example, For instance,

To rephrase:

Let me rephrase that, In other words Another way of saying the same thing is

To summarize:

To summarize ... To sum up ... Let me summarize by saying...So that concludes my overview...In
conclusion... In short,

To refer to what you have said previously:

As I have already said earlier... As we saw in part one... To repeat what I've said already ...

To refer to what an expert says:

I quote the words of ... In the words of... According to... Here 1'd like to quote...

To refer to common knowledge:

As you all may well know... It is generally accepted that... As you are probably aware (of)...

THE END OR CONCLUSION
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1'd like to summarize/sum up.... At this stage I would like to run through/over the main points...
So, as we have seen today....As a result we suggest that...

In conclusion I would like to say that... I would like to finish by reminding everyone that... If
there are any questions please feel free to ask.

Thank you very much for your attention and if there are any suggestions or Comments

5) AynupoBanue.

OOyuenne ayIupOBaHHIO OCYIIECTBIISIETCS C HCIHOJIb30BAHUEM TEKCTOB, SIBISIOMIMXCS YacThIO
y4eOHHUKOB U TTOCOOMH, BKIIFOUEHHBIX B CIIUCOK JINTEPATYPHI (CM. pabovyro nporpammy). [J1aBHO# 1e1bE0
oOydeHUsT ayqUpOBAaHUIO B JaHHOM Kypce€ SIBISICTCS JOCTH)KCHHE MAaruCTpaHTaMH TOHUMAaHUS
npoeCCHOHATBPHON pEeYrd M 3aKpeIUICHWE HABBIKOB AayJAMPOBAHUS CIIOHTAHHOW pEYH HOCHUTENEH
AHTJIMHACKOTO SA3bIKA.

Metoauka paboThl Hajl 8y TUOTEKCTOM IPEACTaBICHA CIICAYIONIMM 00pa3oM:

1. ®onernueckas oTpabOTKa SBICHUN CHOHTAHHOW PEYU: OJHOYIAPHBIX M TIOTTAIHM30BAHHBIX
COTJIACHBIX, CJIy4acB BBIMAJCHUS TJIACHBIX, COTJIACHBIX W IENbIX ciioroB. CJoBa M COYETaHHS CIIOB,
collepKalie YyKa3aHHbIC (DOHETHUSCKHE SIBIICHUS, pPa3MCIICHbI B YIPAKHEHUSX B TOPSAAKE WX
CJICZIOBAHUS B TEKCTE.

2. ®onernyeckas oTpaboTKa KIOYEBBIX CJIOB.

3. [IporHo3upoBaHue CoIEp)KaHKs HA OCHOBAaHUH BOIPOCOB K TEKCTY, KJIIFOUEBBIX CJIOB M JPYTUX
MPEATEKCTOBBIX 3aJaHHI.

4. JIByKpaTHOE MPOCIIYIINBAHUE TEKCTA.

5. OTBeTHI U BONPOCHI C JIEMEHTAMU 00CYKIEHUS.

6. BbInoyiHEHHE MOCTIETEKCTOBBIX YIIPAXKHEHHH, HATIPABICHHBIX HA 3aKpPEIUICHUE HOBOW JICKCUKU
(pabota ¢ CHHOHMMaMH, CJIOBOOOpa30BaHHWE, BCTaBKa KIIFOYEBBIX CJIOB B IPEIJIOKEHUS, OOBSICHCHHE
3HAYCHHH CIIOB).

7. TpanckpuOHpOBaHUE CIIOB, PACCTAHOBKA YAApEHUS U T.1I.

8. CocraBiieHre JUanoros.

9. Huckyccus.

J71s TeCTUpOBaHUS HABBIKOB ayIUPOBAHMSI IPEAIAratoTCsl 1Be (hOPMBI:

1) MACbMEHHBIA KOMMEHTApHM TEKCTa
2) MHOT'OBBIOOPHBIN TeCT
6) IMucsmo

OOydeHne MUCbMY B JAHHOM Kypce BKJIIOYAeT OBIAJCHHE HaBBIKAMU HANHCAHMUS HAayYHBIX
cTaTel, OTYETOB, HANKMCaHUE Pa3IMYHBIX BUIOB dcce (descriptive, analytical, comparison, evaluation,
argument), a TaKke MOATOTOBKY TEKCTOBOM YaCTH Hay4HOU MPE3eHTAIlMU U MPOEKTa.

PexoMeHganmnu o HaAMMCAHUIO 3CCe

CounHeHnue TpencTaBiseT coOOM akaaeMHUUYeCKyro paboTy, MOATOMY BBl JIOJDKHBI CIIEIOBAThH
ouIManbHOMY CTUIIIO U U30€eraTh COKPALCHUH, IPUHATHIX B pa3rOBOPHOM aHIJIMHCKOM SI3BIKE.

OTOT THUN COYMHEHHUs TPeOyeT HW3IIOKEHHS BAIIer0 JIMYHOTO MHEHHsS, OJHAKO B HEKOTOPHIX
MOMEHTax 0oJyiee yMecTHBIMU OynyT Oe3nuyHble 000pOTHI, Takue Kak: one may/might/should say that...;
needless to say that...; it goes without saying that... u T.1.

OueHb BaXHO NMPaBUILHO MOHSATH MOCTaBJIEHHBIA BONIPOC, KOTOPBI TpeOyeT KOHKPETHOIO OTBETA,
a He o0mmMX paccyxkaeHui. Bamma 3amaga 3akimrogaeTcsi B TOM, 4TOOBI OTBETUTH Ha BCE YaCTH BOMPOCa, HE
OTBJICKAsICh MPH TOM Ha OOCYXJIEHUE OPYTuX, HE MMEIOIIMX OTHOIICHUS K MOCTAaBICHHOH Mpobieme
ACTICKTOB.

BBenenne k coumHeHuro (introduction) MOXKET COCTOSTh M3 TpexX-ueThipex (wiau Oosee)
npeutokeHuit. [lepBoe npemioxkenne 0OBIYHO TPEICTABISIET COO0H KaKkoe-To 00Iiee BBICKa3bIBaHUE TI0
TeMe JaHHOTO COUYMHEHMs, Hapumep:

- In recent times, there have been many discussions about smoking issue.

- A frequently recurring controversy in recent years has been that surrounding the use of nuclear
energy to generate electricity.

- The use of nuclear energy to generate electricity has been the subject of much controversy.
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- Recently, there has been (much) controversy about the use of nuclear energy to generate
electricity.

[Mpumeuanue: controversy about/over/surrounding...(C;U); cmop, IUCKycCHs, TIOJIEMHKA,
PacXoXKIEeHUE BO MHEHUH.

Bropoe (1, BO3MOXHO, TpPEeTbe) MPEIUIOKEHUE YKa3bIBACT Ha CIEHU(PHUKY TAHHOW MPOOJIEMBI.
[Nocnennee mpeanoXeHue 3asBisIeT O Balllel NO3UIMH 10 OTHOIIECHHIO K 3TOH npolieme, HarpuMmep:

There are two approaches to the problem of private ownership of handguns. While some believe
that it is an important personal right, others are opposed to gun ownership because of the problems guns
may cause. In this essay, I will name some of the advantages and disadvantages of each approach and will
argue in favor of prohibiting handgun posession.

Takum 00pa3om, BBEACHHE K COUMHEHUIO MPEACTABISAET COO0M KPaTKUi TUIaH BAIIErO W3JI0KECHUS
nanHoro Bompoca. (Takoe BBeeHHE yMECTHO, KOTJa BBl UMEETE JIEJIO C COYMHEHUEM, T'/Ie TIPE/ICTaBIICHBI
JIBa KOHTPApryMEHTa WJIH JIBa Pa3HBIX aCMeKTa pacCMaTpHBAaeMOro BOIIpOca - a controversy essay/a two-
sided argument essay).

B 3akimouennn k counHeHuto (conclusion), rie MOJBOIUTCS UTOT BCEMY CKa3aHHOMY, BBI JJOJKHBI
HOBTOPHUTh OCHOBHBIE ITyHKTHI BAaIllMX PacCyXIEHHi, BBIpa3UB 3TO APYrHMMHU cioBamu (restatement). B
ATOM YacTU COYMHEHHUS HE JIOJDKHO OBITh KaKUX-TMOO HOBBIX, TPEOYIOIIMX NAIbHEHIIErO pa3bsCHEHUS
MBICIICH.

Kaxnprii a03alny COYMHEHHS HMMEET CBOIO IOATEMY, KOTOpas YKa3blBae€TCs B €ro IEPBOM
npeanokeHun (topic sentence), ¥ 3Ta HMOATEMA JOJDKHA MOJYYHUTh B JTAHHOM al3alle CBOE JIOTMYECKOe
pa3BUTHE U 3aBEpILIECHUE (CM. COUMHEHUE, IPUBEACHHOE HIKE).

YroOsl crenaTh nepexon (transition) OT OJHOTO ITYHKTA BAIIUX PACCYKIACHUH K IPYroMy CBSI3HBIM
U JIOTUYHBIM, TOJIB3YHTECh BBOJIHBIMU CIIOBAMH M BBIPRKCHUSMH, UMEIOUIMMH XapakTep 0000mIeHus,
NOATBEPKACHHS, COIOCTABICHHs, INPOTHBONOCTaBIeHNss W T.A. Hampumep, however, nonetheless
(omHako, TeM He MeHee), despite the fact that... (HecMoTpst Ha TOT dakt, 4TO...), be that as it may (kak ObI
TO HU ObIO) - words and phrases that indicate a contradiction of a point previously stated. Haunnas co
CJIEYIOIIETO YpOKa, MbI OYZIeM AaBaTh CIIMCKH TAaKUX CJIOB U BBIPAYKCHHIA.

CambIM pacnpoCTpaHEHHBIM TUIIOM COYMHEHHS Ha TPEAJIOKEHHYIO TeMy SBISIETCS TakKoe
COYMHEHHUE, B KOTOPOM HY>KHO COTIOCTaBHTD JIBE TOYKH 3PEHUS U BHICKA3aThCS B MOJIB3Y OAHOM M3 HUX (a
controversy essay/a two-sided argument essay). [lockoabKy Bbl HIMeeTE OU€Hb OIpaHMUYCHHOE BpeMs s
COCTaBJICHUS] TOJAPOOHOrO IjaHa, Mbl PEKOMEHIYEeM COCTaBUTh JIMIIb CIHCOK apryMeHToB "3a" u
"mpotuB" (arguments for and against unu pros and cons; advantages and disadvantages - mpenmyiecTsa
u HenocTatku). OauH ab3all BBl MOXKETE MOCBATUTH ONMCAHUIO apryMEHTOB "3a", BTOpPOil - aprymeHTam
"mpoTuB"; B TpeTheM al3alle Bbl BHICKA3bIBAETE CBOIO TOUKY 3peHHUs. Bam octaercs 100aBUTH BBEJICHHE U
3aKJIIOYCHHE - M y Bac MONy4UTCS camas mpoctas (M camas TUIHYHAs) CTPYKTypa COYMHEHHUS Ha
sk3ameHe TOEFL. CymecTByeT M Ipyroid THUII COUYMHEHHUS, B KOTOPOM paccMaTpUBaeMBbI BOIIPOC HE
TpeOyeT COMOCTaBJICHHS Pa3HbIX TOYEK 3peHus (a one-sided argument essay), HampuMep, KOT/Aa MPOCTO
HYXXHO TE€pPEUUCIIUTh/ONMUCaTh MPUYUHBI KaKOTO-THOO SBJICHHS WM BBIPA3UTh CBOU IPEANOYTEHHUS.
[Tpexe ueM HaYaTh MUCATh, BHUMATEIBHO MMPOYUTANTE TEMY M OTIPEACTIUTE THIT COUNHEHHUSI, HATTPHMEDP:

"Some people believe that the Earth is being harmed (damaged) by human activity. Others feel
that human activity makes the Earth a better place to live. What is your opinion? Use specific reasons and
examples to support your answer." (A two-sided argument essay)

WA

"Plants can provide food, shelter, clothing or medicine. What is one kind of plant that is important
to you or the people in your country? Use specific reasons and details to explain your choice." (A one-
sided argument essay)

Hu B xoem ciyuae He cienyiiTe pyccKoi CTPYKType MpeUIoKeHHsI, KOTopask MOKEeT ObITh OYEHb
CIIO)KHOM ¥ JJIMHHOM BBUIY HAJIU4YMs CHCTEMBbl MAaJASKHBIX OKOHYaHMU. Jlydime ymoTpeOmusTh
npeaokeHust 6onee KOPOTKHE, HO MOHSATHBIE. Mcnonp3yiiTe TONBKO Te KOHCTPYKIMH, B KOTOPBIX BBI
yBEepEeHbI, 1 HUKAKOI'0 JOCIOBHOTO MepeBoja ¢ pycckoro Ha aHrnuickuii! He 3a0biBaiiTe 0 cTpykType
anrmiickoro npemioxkenus - SPOM (Subject, Predicate, Object, Modifier - moanmexarniee, ckazyemoe,
JIOTIOJTHEHHE, OOCTOATENBCTBO). HECKONbKO Pa3sNUYHBIX OOCTOSTENBCTB PACIIONAraloTCs B CIEIYIOIEM

32



nopsiake: how, where, when (kakum o6pazom, rae, koraa), Hanpumep: I talked to him very briefly at the
party last night.

O6crosarenbcTBa Bpemenu (when) u mecta (where) Takxe MOTYT CTOSTH B Hayalle MPeIOKEHUS,
narpumep: Last night, I talked to him very briefly.

In his article, the author deals with the problem of pollution.

Round the corner is the house where he was born.

SAMPLE ESSAY

In some countries people are no longer allowed to smoke in many public places and office
buildings. Do you think this is a good law or a bad law? Use specific reasons and examples to support
your position.

It goes without saying that cigarette smoke is harmful to one's health. Many smokers are aware of
this fact and yet continue smoking. That is their own problem. It is not fair, however, that non-smokers
should be forced to breathe second-hand smoke. In fact, there are several strong arguments to support the
position that smoking should be banned in all public places

First of all, every individual has an inviolable right to health and safety. It is unjust that simply
visiting a public place could be hazardous to one's health. In this sense, the act of smoking in an enclosed
space is not only inconsiderate toward non-smokers, but even criminal.

Smokers might claim that on the other hand, they have a right to smoke if they so wish, and
nobody has the right to stop them. This argument does not hold water. The right to freedom of action is
forfeited if the activity brings harm to others.

The ban on smoking in public places might also be supported by the fact that the inconvenience it
causes smokers is very small. Those who feel the urge to light up can always step outside for a few
minutes or smoke in a special area designated for smoking. They might even find their cigarette more
pleasurable and satisfying if smoking it means taking a break from whatever they were doing and
spending a few minutes relaxing outside.

In the end, restricting the space where smoking is permitted can only have positive results. The air
in public places will always be clean and fresh and will pose no health hazards to anyone. When smokers
find that they are forbidden to smoke in many places, they might begin smoking less and less and may
even be encouraged to quit for good. Perhaps one day, the entire world will even be smoke free.

ITone3nble (ppa3bl 11 HANMMCAHUA CTATHH HA AHTIMHCKOM A3BbIKe

BBEJIEHUE

HACKOJIBKO HCCJUIEAJOBAH ITPEIMET

HeuTo M3BecTHO (YTO-TO M3BECTHO; €CTh JAHHBbIE O YEM-TO, YKa3aHUsA Ha YTO-TO; HA YTO-TO
3aTpayeHbl YCHIIUSA):

1. It has been known for some time that - B Teuenue HekoTOporo BpeMeHU ObUIO HW3BECTHO,
qTo0...

2. There are some data on the action of this drug on BP. - .lmerorcs HekoTOpbie aHHBIE O
JEMCTBUM 3TOTO Mpernapara Ha....

3. Some data are available on. - imerorcs ( ~ JOCTyIHBI) HEKOTOPBIE TAHHBIE O

4. At present, there is some (published) evidence that - B nactosimee Bpemsi numerorcs
HEKOTOpHbIE (OMyOJIMKOBAaHHBIE) CBUAETEILCTBA TOT'O, UTO...

5. Evidence is beginning to accumulate that - Haunnarot HakaninBaThCsi CBUIETENBCTBA TOTO,
qTo...

6.Considerable efforts have been directed at examining the action of - 3HaunTensHbIe yCUIUs
OBLTH HAIIpaBJICHBI HA UCCIIEAOBAHHUE ICUCTBUS. ..

7.Considerable effort has been devoted to studying the - 3nauuTenvHble ycunusi ObUTH
HOCBALIEHBI H3YYEHUIO

IIpeamer uccienoBan xopouo ((pakT yCTaHOBIIEH, MPU3HAH; COMHEHHMI HET WJIM Majlo; JaHHBIX
MHOTO):
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1. It is now well (generally; widely) known - B Hacrosiiee Bpemst xopoio (B 1I€JI0M; IITUPOKO)
U3BECTHO, YTO...

2. It is now established (documented) that - B nactosiiiee Bpemsi yCTaHOBJIEHO, UTO...

3. It is generally (widely) accepted (held) that - B nieiiom (1mmpoko) npu3HaHo (OAAepKUBACTCS
MHEHHE) O TOM, UTO...

4. It has been long recognized that - JlaBHo npusHaHo, 4To...

5. There is little (no) question (doubt) that - Mano (HeT HUKaKKHX) BOIIPOCOB (COMHEHUIA) O TOM,
YTO...

6. The reports of the study have been examined exhaustively by - Coobmuienus o6 stoii padote
OBLIIM MCYEPIIBIBAIOIIE UCCIICIOBAHBL. ..

7. In the past five years considerable information has been accumulated on - B teuenue
MPOUIEIIINX MATH JIET HAKOMIJIACh 3HaYUTeNbHask HHGOpMaIUs O

8. A wealth of information about ... is available now. - meerca (noctynnHa) orpomMHas
uHpopmarus o...

9. There is the enormous body of literature on - VMeercs orpoMHBIiIl MAaCCUB JTUTEPATYPHI O....

IIpenmer ucciie0BaH HeIOCTATOYHO (CBEACHUI B JTUTEpaType MaJlo, HEAOCTATOYHO):

1. (Very) Little is known about - (O4enb) Mano U3BECTHO O...

2. Much less is known (learned) about - Hamuoro Menslie u3BecTHo (y3HaHO) O...

3. Much less information is available about (on) - HamHoro Menbiie naopmanuu uMeercs o...

4. Because of scarcity of relevant information about (on) - l3-3a manouncieHHoCTH
OTHOCSIIENCS (K MpeaMeTy) UHPOPMALIHH O...

5. Literature (Data; Information) on this topic has been scanty. - Jlureparypa (naHHsbIe;
uH(popMalLKs) 0 ITOMY BOIIPOCY pa3po3HEHHas!.

6. Despite some experimental evidence, little emphasis has been placed on the

involvement of this receptor in memory formation. - ...Max0 3Ha4YEHHs MPUIABAIOCH...

7. ...this evidence is largely circumstantial. - ...cBuaeTenscTBa, Mo O60IbIIEH YacTH, KOCBEHHBIE.

8. There is some, but not yet rigorous evidence, that - llmerorcst HeKoTOpbIE, HO BCE €11Ie HE

CTpOTHE CBUIETENHCTBA TOTO, UTO...

9. Insufficient evidence is available on the involvement... - Hmerorcs HegocTaTO4YHBIE
CBUJIETENLCTBA O BOBJICUCHUH. .

IIpenmet He uccaen0BaH (HET CBEACHMIA, JOKA3aTEIILCTB; YTO-TO HE YIAJIOChH):

1. No information (at all) is available on - (CoBepiieHHO) HET HUKaKolH HHPOPMALIUH O...

2. Data (evidence; information) are (is) not yet available on - J[aHHBIX (CBUIETENHCTB;
UH(OPMALINH) BCE €Ile HET O...

3. We have nothing to report on - Ham Heuero coo6murs o...

4. There is not any evidence, however, that - Her, onHako, HU OJTHOTO CBUJIETENIHCTBA TOTO,

qTO...

5.There is no evidence as to - Her HUKaKuX CBUIACTEIIHCTB OTHOCHUTEILHO. ..

HuTnpoBanue (CCHUIKM Ha aBTOPOB, PETYJISIPHBIC CTaThU, 0030PHI M IUTEPATYPY B IIETIOM)

1. These findings have been shown (documented) by.. - OTu naHHbBIE OBUTH TOKAa3aHBI
(IOKyMEHTHPOBAHBHI)...

2. Smith reported...this (Cmut coobuiun 06 3Tom).

3. Smith was first to show ...that

5. There are two reports on - Mimerotcs 7Ba cooOIIEHUS O...

6. The study by Smith et al. suggests that - liccnenoBanre Cmuta 1 COaBT. HABOJUT HA MBICIb O
TOM, UTO...

7. The study performed by Marchesini et al.- VccinenoBanue, BbIIOJTHEHHOE Mapue3nHHu U
COABT...

8. The similar observations have been made by - IlogoOHple HaOMIOACHUS OBLIM CHETAHBI
CMHUTOM U COAaBT....

9.Smith raised the question of whether (how; in what way; to what extent) - CMut nocraBui
BOIIPOC O TOM, MOKET JiK (KaK; KakuM 00pa3oMm; 10 KaKOH CTENeHN)
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10.A preliminary report of these findings (on these data)...was

published elsewhere/...appeared in abstract formlIpenBapurensHoe coobieHne 00 ITUX

JTAHHBIX ...0BUIO OMyOJMKOBAHO B CBOEM MECTE/TIOSIBUIIOCH B (DOpME pe3toMe

11. Preliminary accounts of this work can be found elsewhere -..[IpensapurenbHbie
coo01eHus (0T4eThl) 00 3TOM paboTe MOTYT OBITH HAIEHO B IPYTOM MECTE...

12.The (A more) detailed discussion of this topic (issue) may be found elsewhere - (boinee)
JeTajJbHOE 00CYKJCHHUE TI0 ATOMY MPEAMETY MOXKET ObITh HaliIeHO B APYrOM MecTe.

13.The assessments were done as previously described (pointed out). - Pacders! nenanuce Tak,
KaK omucaHo (yKa3aHo)...

14. That approach has been chosen on the basis of new literature. - OTot moaxox 6s11 U30paH
Ha OCHOBE HOBOU JIUTEPATYPBI.

15.The literature is replete with the data that - Jluteparypa nepenosHeHa JaHHBIMH O TOM,
4To0...

IMPABOMEPHOCTD INOJIOKEHUM UCCJIEJTYEMOM ITPOBJEMbI

He4To BepHO (HEeUTO J0Ka3aHO, JOKYMEHTHPOBAHO, HE BbI3bIBAET COMHEHUN):

1. The fact that... is well proved (established) in three independent series of experiments.
Tort ¢akr, uro...10Ka3aH (YCTAaHOBJIEH) B TPEX HE3aBUCHUMBIX CEPUSIX IKCIIEPUMEHTOB.

2. It seems well documented that - Kaxxercss Xopo1o JOKyMEHTUPOBAHHBIM TO, UTO...

3. This argument is (appears to be) convincing (compelling)- OToT aprymeHt sBisieTcs
(mpeactapmnsieTcs) yoeIUTEIbHBIM (HEOTPA3UMBIM)...

4. It is noticeable that - [IpumeuarensHo, 4TO...

5. This notion (The same; The reverse) is (appears to) be also true of... Bepcus 1: ...our
findings. Bepcus 2: ...the fact that - Oto nmonoxenue (To xe; OOGparHOE 3TOMY) CIipaBeIIMBO (TO-
BUJMMOMY CIIpaBeUIUBO) U JUIs... Bepcus 1: ...Hammx nanasix. Bepcus 2: ...toro ¢akra, 4ro...

6. The fact that - Tot daxr, uro...

7. There is no doubt...that — Het comuenuii, uto...

Bepcus 2: ...about the fact that - Her comHenuii ...4to/ ...oTHOCUTENBHO TOTO (haKTa, uTo...

HeuTto BeposiTHO (HEUTO BO3MOXHO, BEPOSATHO, PE30HHO, B TOM YHCJIE C OTOBOPKAMH):

1. It is possible (probable) that - BozmoxHo (BEepOsATHO), UTO...

2. There is a definite possibility that - FImeeTcs onpeneneHHast BO3SMOXHOCTB TOTO...

3. Smith et al. raised the possibility that - Boamoxxaocts TOrO0, 4TO...061512 BRIIBUHYTa CMUTOM.

4. It seems highly likely that - [TpencraBisercs B BbICIIENH CTENIEHU BEPOSITHBIM, UTO...

5. It is likely, although not established precisely, that - BeposrHo, xors TouHO W He
YCTaHOBJIEHO, UTO...

6. It seems not unlikely that — He npencrasnsiercs HeBEpOATHBIM, YTO...

7. It is conceivable that - BeposTHo (npencTaBinsieTcst pa3yMHBIM), YTO...

He4To coMHUTe/ILHO (COMHEBATHCS, BBI3bIBATH COMHEHHUS; COMHEHHUS):

1. We doubt (are in doubt) - MbI comHeBaeMcs

2. Some reservations remain about - Hekotopsie comHeHUs (~ CACPKAaHHOCTh) OCTAIOTCH O...

3. The authors express reservations (caution) about extrapolating the in vitro finding to in vivo
conditions. - ABTOPBI BBIPAXKAIOT CIEPKAHHOCTH (OCMOTPUTEILHOCTD) TIO TIOBOJY...

Heuro HesicHO (Bompoc HesiCeH, TpeOyeT NOATBEPKIASHUH W JJOKAa3aTelbCTB):

1. It is not quite clear if (whether) - He Bnonue scHo,...

2. Uncertainty remains as to the - Coxpansiercs HeOnpeeIeHHOCTh OTHOCUTEINBHO. . .

3. These findings are too few to arrive at any conclusion. — DTu HmaHHBIE CIUIIKOM
MaJIOYHCIIEHHBI, YTOOBI MPUNUTH K KAKOMY-TTHOO 3aKIIFOUEHUIO.

HeuTo HeBepHO (HEUTO HEBO3MOXKHO, HEMPUEMIIEMO, OTBEPraeTcs):

1. It is seems inconceivable that - Kaxxercs HeBEpOATHBIM, UTO...

2. There was no support for the notion - ...IlpeacraBienre o TOM, 4TO...HE UMEET MOIJECPKKHU
(moaTBEpPKACHUS).

AKTYAJIBHOCTb

IIpeamer HOBBIN (HEUTO HCCIEAYETCS BIEPBBIE; aBTOPCKUE IPUOPUTETHI):
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1. To our knowledge, the present study is (appears to be) the first - Hackonbko Ham u3BecTHO,
HACTOSIIEE UCCIIeI0BaHUE SBISETCS (IIO-BUIMMOMY SIBIISIETCS) MIEPBBIM (MCCIIEIOBAaHUEM) O...

2. We believe this paper to be the first report (study) on - Ms nonaraem, uro 3ta pabora
SIBJISICTCSI TIEPBBIM COOOIIIEHUEM (MCCIICTOBAHKUEM) O...

3. Smith (1989) first described (documented) - CMuT... mepBbsIM onucan (JOKyMEHTHPOBAI)...

4. The concept, (notion; idea under consideration) is not new since... - Ota
KOHLEeNIUA(TIpeACTaBIEHUE, pacCMaTpUBaeMasi Uies) He SIBISIETCS HOBOM. ..

5. This technique (approach) was pioneered by Smith in - Drta meronuka (momxonm) Oblia
BIIEpBBIE NIpeiokeHa CMUTOM...

IIpeaMeT MHTEPeCHBII (HEYTO HHTEPECHO, JTFOOOIBITHO):

1. It would be interesting to speculate on - beuto ObI HHTEPECHO TTOPACCYKAATH O...

3. It is of interest to consider - llnTepecHo paccMOTpETb...

4. In this regard (aspect) it is of interest that - B sTom oTHOIIEHNM (acTIeKTE) HHTEPECHO, YTO...

IIpenmer BaxHbIN (HEUYTO BaXKHO, LIEHHO, (PYHAAMEHTaIbHO, UMEET 0CO00E 3HAUCHUE):

1. This approach is important in - OTOT 10X0/ BaK€H 111 IOHUMAaHMUSI...

2. An important question is whether - Ba>xubiM BoripocoM siBisieTcs. ..

3. Besides, of importance are also the initial steps of - Kpome Toro, Ba’xHbl Take HayaJIbHbIE
STAIbL...

4. In particular, it is considered of importance to - B yuactHocTH, Ba)HO IPOAHAIU3UPOBATb...

5. It is of prime importance to study - (/le1om) mepBocTEneHHOW Ba)KHOCTU SIBIISETCS
UCCJIEZIOBATb...

6. A point of (greater) functional significance is - [Ipenmerom (emre) Gomplero 3HaYEHUS
ABJISETC...

7. Notable are the experiments which show — [IpumedarenbHbl (OU€Hb BaKHBI) SKCIIEPUMEHTHI,

KOTOpBIE [TOKa3bIBAIOT. ..

8. The point should be made that - Cnenyer ormMeTuTs, uTo...

9. In the context of the present study we wish to emphasize — B xonTexcre Hacrosiei padboThl
MBI XOTHUM MOTYEPKHYTH (0COO0 OTMETUTH) TO, UTO...

10.0ur observations serve to emphasize the importance of — Hain HabnmoieHus cimyxar Tomy,
4TOOBI MOTYEPKHYTh BaXKHOCTb...

CTuMyJibl K HCCJIEJOBAHNIO (MHTEPEC; UMEIOLIUECS TPOOJIEMbI, BOIPOCHI, TPYIHOCTH, peallbHas
BO3MOXHOCTb UX PEILEHHS):

1. We were interested in - Hac unrepeconai...

2. Our interest in this problem was stimulated by recent findings - Ham unrepec k stoi
npo0iieMe CTUMYJIMPOBAJICS HEJaBHUMU JAHHBIMH O...

3. We were curious to see whether - Ham 65110 110601IBITHO YBUIETH (y3HATh)

4. We are presently concerned with (over) - B Hacrosiiiee Bpemst Mbl 03a004YEHBI. .

5. Concern for this subject was prompted (stimulated; invoked) by — O3abo4eHHOCTH IO
MOBOJTY 3TOTO MPEJIMETa BbI3bIBAJIACH

6. This problem (difficulty; contradiction) raises the question of - ..Jta npobnema
(TpyaHOCTB; MPOTUBOPEUNE) MOJHUMAET BOIIPOC O...

7. It is difficult to explain - TpyaHO OOBICHUTS...

8. Some difficulties were encountered in quantitative evaluation of - Hexoropsie TpyaHocTH
MIOTIAaJAJIMCh NTPU KOJIMYECTBEHHOM OLIEHKE. ..

9. One of the obstacles to gaining an adequate experimental approach to this phenomenon is
that — OgHUM W3 MPENATCTBUI B JOCTHKEHHMU aJ€KBATHOTO SKCIEPUMEHTAIBHOIO MOJIXO0Aa K 3TOMY
(beHoMeHy sBIIsIETCS TO, YTO...

10. Although (However) difficult to evaluate — XoTst TpyJHO OLIEHUTb...

HEJb UCCIEJOBAHUSA

®opmysamnpoBka neau (1) (4To HaMe4eHO CAENaTh):

1. The present study initiates an investigation — Hacrosmas pabora nHunuupyer (Ha4uHaeT B
KaueCTBE I1EPBOil) HCCIIEI0OBAHMUE. ..
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2. The (A primary; A major; A specific) aim (purpose; goal; objective; task) of this study
(the experiments reported in this paper) is to find out (ascertain; determine; define; examine -
['maBuoii; OcHoBHOM; Crnenuduieckoi) 1enpio (CTpEeMICHHEM; TPYAHON IENbI0; KOHKPETHOW IETBIO;
3ajaueii) 3Toil paboThl (IKCIIEPUMEHTOB, JAOJO0KEHHBIX B ATON CTaThe) ABISETCS BBIICHUTH (YCTAHOBHTD;
ONPEIETUTh; YETKO BBISICHUTh; UCCIIEI0BATD)

3. In addition (Also; Besides; Furthermore; Finally), we attempted to define - Bno6aBox
(Taxxe; Kpome toro, [Tomumo storo; Jlanee; Hakonelr), MbI ciesiajy NOMBITKY YETKO ONPEIEIUTb...

4. This review (study) attempts...Bepcus 1: ...the following: to analyze this drug biochemically;
to consider ... and to define ... Bepcus 2: ...two things: to analyze this drug biochemically and

delineate - DOrtor 0030p (paboTta) npemaer mnoOMBITKY...Bepcuss 1: ...(BBIOJHHUTH) ClEIyIONICE:
POAHAIN3UPOBATh..., PACCMOTPETh..M YETKO ompenenuthb..Bepcus 2: ..caematb JaBa Jena:
MPOAHAIU3UPOBATh...U PA3TPAHUYUUTb...

5. The present study (This investigation) is aimed at — Hactosmas pabora (3T0

UCCJIEIOBAHKE)...HALIEJICHO Ha...

6. We focused attention on - MbI cocpejoTOYMIN BHUMAHKE Ha...

7. In this paper, we have turned our attention to - B 3T0ii cTrarbe MbI 00paTHII CBO€ BHUMaHUE
Ha...

8. The present study addresses - Hacrosiast paborta oOpaiaercs K (~yAenseT BHUMaHHE)...

9. This paper addresses the question of - 3ta paboTa ynenseT BHUMaHHE BOPOCY O...

®opmyIMpoBKa e (2) (3a4eM U 4TO HAMEUYEHO CJIENIAaTh):

1. Our interest was to study - Ham naTepec coctosur B TOM, 4TOOBI UCCIIEIOBATb...

2. Furthermore, it would be useful to study - Jlanee, Ob110 GBI OJIE3HBIM U3YYHUTb...

3. It became necessary, therefore, to study - lrtak, crano He00X0IUMO U3YUHTb,...

4. To elucidate the issue, we investigated - C wnenp0 NPOSICHUTH 3TOT BOIPOC, Mbl
UCCJIEIOBAIIN. ..

5. To resolve the issue (solve the problem), an attempt will now be made to analyze - C uensto
pa3pemuTh Bonpoc, OyIeT cieaHa MonbITka NpoaHaaIn3upoBaTh...

6. To extend our knowledge as C uenpto pacmuputh (00beM 3HAHUN OTHOCUTENHHO)..., MBI
UCCJIEIOBAIIN. ..

7. To answer certain questions as to (concerning)..., we studied - UToObl OTBETHTH Ha
oTpeziesIeHHbIE BOIIPOCHI B OTHOIIEHUH (OTHOCUTEIBHO)...Mbl U3YUWIIH. .

8. To solve (resolve; overcome) the problem, we will study - C nensto pemuTs (pa3pemurs;
MIPEO0JIETh) Mbl HAMEPEHBI UCCIIEI0BATb...

9. The paper is dedicated to the memory of smb (the name and the title of a deceased person). -
Cratbs nocBsIIEHa NaMSATH. ..

®opmysinpoBka neau (3) (kakuMu CpeicTBaMH, 3a4eM U YTO HAMEUEHO CJIeNaTh):

1. In this paper, ...analysis was used to find out how (in what way) - B s3T0ii cratbe,...0b1
UCIIOJIb30BaH aHAJIM3 C TEM, YTOObI BBISICHUTD, KaK (KaKuM 00pa3zoMm)...

2. In this study, we use (intend to use; prefer)...approach aimed at the analysis of - B sroit
paboTe MBI HCII0JIb3YeM (HaMEpEeHbI UCII0b30BaTh; MPEIMOYUTAEM)...TIOJX01, HALlEJIEHHBIN Ha aHAIU3. ..

3. By using (applying; employing) ...approach, we thus have undertaken a study to find out
whether (if; in what way) takes place (occurs; proceeds). - Vcnonbs3ys (IpuMEHUB, KCIIOIb30BAB)
MOJIXO/I...MbI, TAKUM 00pa3oM, IPEINPUHSIIN UCCIEI0BAaHUE C LENIbIO BBISICHUTh, UMEET JIU MECTO (KaKUM
00pa3oM) MPOUCXOTUT (IIPOTEKALT)......

4. To resolve the contradiction, we have devised (designed; developed; worked out) - UTo0Os1
paspemmTh  3TO  HPOTUBOpEYHME, Mbl  pa3paboTasin  (CIpPOEKTHpOBaNM;  paszpaboramu ¢
YCOBEPIICHCTBOBAHMEM; BBIpa0OTaIM, T.e. HAIUIM pPEIIEHUE) SKCIEPUMEHTAIBHYI0 MOJEib, KOTOpas,
BO3MOYHO, I03BOJIMJIA OB (OCYIIECTBUTH) POOOTH3UPOBAHHOE ITPOBECHUE. .

5. To solve the issue, the experiments have been performed — /[ns pemenus 3Toro Bompoca
OBLITH BBITTOJIHEHBI SKCIIEPUMEHTHI

I'naBHBIN UTOT (pE3yabTaThI, M3JI0’KEHHBIE BKpPATIIC U 3aBepIIatomue pasnen “Beenenue”):

1. The present (current) study describes (reports)...
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2. In the present paper, we have thus studied - B nactosmeii pabote Mbl, TakuM 00pa3oMm,
UCCIIEI0BAJIN. ..

3. In the current paper (study), we present.. - B Tekymeil crarbe (HMCCIeAOBaHUU) Mbl
IPEJCTABISIEM. ..

4. The present study, though not directed specifically to, does have also relevance -
Hacrosimee uccnenoBaHue, XOTs M HE HAlpaBlIEHO CIELHAIbHO HA..., TEM HE MEHEE TaKXKe HMeeT
OTHOILICHHE K...

PE3YJIbTATBI

NPEJACTABJIEHUE OBFBEKTA UCCJIEJOBAHUSA

HccaenoBarenns Habao0aaeT (BUAETh UM HE BUJIETh, HAOIIOAATh; HEYTO BUAHO UM HE BUJIHO):

1. We saw (observed; were able to see; failed to see)... - Mbl Bujenu (HaOar0maId; CMOTIIN
BUJIETh; HE CMOIJIN)

2. It is (was) not difficult to see... — He TpyaHO OBLIO BHJIETS...

O0BbeKT 00Hapy:KeH (HeuTo HailleHO, OTMEUEHO, BU3YyATM3UPOBAHO, IOKYMEHTHPOBAHO):

1. It was found (detected) that - briio o6Hapyx)eHo, uTo...

O0bekT Moka3bIBaeT HEYTO (OOBEKT WINM METOJl MOKA3bIBAIOT HEUTO, MPOSBIAET ceOs TAKMM-TO
00pa3oM; KakK BBITJISIAUT OOBEKT)

1. Numerous images of ... showed — MHorouucieHnnble n300pa>keHusl...MIOKa3bIBANH. ..

2. Notable (Rather interesting; Of importance) are data which show (showing) —
[Tpumeuatenbhbl (BecbMma nHTEpecHb!; BaskHbl) 1aHHBIE, KOTOPBIE MOKA3bIBAIOT (I10OKA3bIBAIOLIHE). ..

IIpencraBieHue HIIIOCTPATUBHOTO MaTepHaJia (CCbUIKU B TEKCTE Ha PUCYHKU U TaOJIHUIIbI):

1. Figure Legends — [loanmucu k pucyHkam (OriaBjieHHE K COOTBETCTBYIOLIEMY pasfeny B
PYKOIIHMCH HAyYHOU CTaThH).

2. (Figure 1). - (Puc. 1).

3. ... presented in Figure 10. - ...npencrasnena Ha Puc...

4. A schematic view (drawing) of ... is presented in Figure 5. - Cxemaruueckuil BuJ
(pucyHoK)...npeacrasieH Ha Puc...

5. ...illustrated diagrammatically in Figure 2. - wiuttoctpupyercsa nuarpammoit Ha Puc...

6. which is shown in Figures 4-7, 10, and 12....9To nmoka3ano Ha Puc....

7. The diagram (Fig. 2) summarizes the main findings of the study. - /Iluarpamma (Puc. 2)
CYMMUPYET OCHOBHBIE JJaHHBIE 3TOH PaOOTHI.

8. Figure 3 shows - Puc. 3 noka3bIBaer...00beMBbL...

9. As shown in Figure 3 - Kak noka3ano Ha Puc. 3,...

10.From Figure 5 it can be noted that - 13 (ucxons u3) Puc. 5 MOXHO OTMETHUTB, UTO...

11. (Figure 3, Table 1). - ...(Puc. 3,Ta6m. 1).

12. Table 1 lists. - Tabnuual nepeunciser...

(A.H. HeBopotun Matpuunbiii (ppazeosornueckuii coopHuk. [locoOue mo HanmvcaHuioo HAYIHOU
CTaThU Ha AHTJIHMICKOM SI3BIKE)

AHHOTANUA

AHHOTHpOBaHUE — BTOpUYHAsE 00paboTKa MucbMeHHOW nHpopMannu. AHHOTanus (Abstract or Summary)
— KpaTKasi CIpaBKa O CTaThe , KHUTE U T. Il. C TOYKH 3PEHUS cojiepkaHusl. MaTepuan usnaraercsi B CxKaTou
dbopwme.

TpeOoBaHusi K AHHOTALINH
1. JTakOHUYHOCTB SI3BIKA, T.€. UCIIOJIB30BAHNE MTPOCTHIX MPETIOKEHU (TJIaroJibl yIoTPeOIIIOTCS BCeraa B
HACTOSIIIEM BPEMEHU B JIEHCTBUTEIBHOM WM CTpaJarelbHOM 3aiiore. MojanbHble T1arobl
OTCYTCTBYIOT.)
2. Ctporas jorudeckas CTpyKTypa TEKCTa aHHOTALIUH.
3. OO0s3aTenbHOE BBEIEGHHWE B TEKCT AHTJIMHCKAX OE3JIMYHBIX KOHCTPYKIHHA, C TIOMOIIBIO KOTOPBIX
MPOUCXOAUT BBEJCHUE U ONMKMCAHNE TEKCTAa OPUTHHAIA.
OcHoBHbIe mTamnbl (key-patterns) aHHOTAUMIA HA AHTVIMHCKOM M PYCCKOM fI3bIKAX:
1. The title of the article is ..... Ha3Banwue (3arinaBue) Tekcra ....

38



2. As the title implies the article Cornacuo Ha3Banuio, B ctarbe describes ..... omuchIBaeTcs .....
3. The article (paper, book, etc.) deals with.... CtaTes kacaercs ....

4. The article provides the reader with some Crarbs na€r unratento data on/ material, information on
....... uHpopmaruio o ...

5. It is especially noted that.... OcoGenHo oTmeuaercs ....

6. A mention should be made that.... Ynomunaercs .....

7. It is spoken in detail ... ITompoOHO TOBOPHUTCA O ...

8. .... are noted. ... yIIOMHHAIOTCSI.

9. It is reported ..... CooOrmraerces ....

10. The text gives valuable information on .. Tekct naér nennyro uHd. ..

11. Much attention is given to .... bonbpIoe BHUMaHHE yAEISIETCS. .

12. It gives a detailed analysis of ... Ona (cTarbst) 1a€T MOAPOOHBIN aHATIHS ...
13. It draws our attention to ... OHa npuBJIeKaeT Hallle BHUMaHUE

14. It should be stressed that... Cnenyer mnoq4epkHyTb . ...

15. .... are discussed. .... 00cyxmaroTcs.

16. The article is of great help to ... OTa cTarbs okakeT OOJBIIYI0 TOMOLIb .....
17. The article is of interest to .... Ta cTaThsi MPEACTABISET HHTEPEC VI ...
18. First/firstly ... Bo-nepBbIX ....

19. Moreover, in addition/ next.... Kpome Toro ....

21. As aresult ... B pesynbrate ....

20. In conclusion ... B urore, B pe3ynbTare ...

22. Finally/on the whole ... B 3akmtouenue ....

JlonotHUTE/ILHBIE 32/IaHUS M0 TeMaM JUCHUILIMHBI. AyIHO0

Tema 1 Language and society
Lecture 1
Key words:
to take an opportunity
intrinsic meaning
range of voice level
vocal cords
uniquely
design feature
displacement
duality
9. utterance
10. to encounter
11. combining form

XN RO =

12. morpheme
While listening
Additional questions:
Part 1
1. Why do languages have different varieties?
Part 2
1. What two different spheres is the word “pitch’ used?
2. What does ‘pitch’ mean in phonology?

3. Why does the range of voice level vary in different individuals (men and women, young and
elderly, etc.)?
4. How many communication systems does the lecturer name?
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What key languages does the lecturer mention? Does it correspond to your point of view? Can
you continue the list?

What is a dialect?

Part3

What is linguistics?

What scientist demonstrated that all human languages share a series of key design features?
Have you ever read any of his works?

Language is creativity, but what kind? Why is it so?

Part$§
What is language?
What is linguistics?
Write the synonyms:
1. to face
2. basic/ main feature
3. basis meaning
4. part of smth
5. to appear
6. common roots
7. together
8. individual, separate

Read the definitions and write the words they mean:
1. the auditory effect produced by a specific articulation or set of related
articulations
2. alinguistic element that occurs only as part of a compound word, such as anthropo- in
anthropology
3. either of two pairs of mucomembranous folds in the larynx
4. the way the words are connected in the utterance to make a
sense
Write the definitions of the words:
1. morphology
2. circumstances
3. crucial
4. utterance

Form other parts of speech if possible
Noun Verb Adjective
duality
utterance

accessible
loss

share

difference

Write as many word combinations with the word sound as you can. Use the words below.
Translate the phrases
articulation, volume range, loud, echoism, faint, symbolism, harmonic, soft, to emit, frequency,
impulse, wave intensity
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Continue the sentences:
1. Broca’s aphasia is caused by...
2. Fundamental frequency of a person depends on...
3. Phoneme is...
4. The way of communication of humans differs from the animals...
5. English is a well-travelled language, because...
Introduction 1
to cover
the ordering of words
collectively
microlinguistics

Introduction 2

motor aphasia

the loss of smth through smth
under certain circumstances

Introduction 4
BCE = Before Common Era

Introduction 6
crucial difference
distinct
inaccessible

Lesson 3, Exercise E

Introduction 1

to cover

the ordering of words
collectively
microlinguistics

Introduction 2

motor aphasia

the loss of smth through smth
under certain circumstances

Introduction 4
BCE = Before Common Era

Introduction 6
crucial difference
distinct
inaccessible
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III. MeTtoanueckue ykazaHus JAJsl CAMOCTOATEIbHON padoThl CTY/IEHTOB

Metoanueckue ykasaHus Uil oOydaromuxcs 1O gucuuiuinHe «MHOCTpaHHBIH s3BIK B cdepe
npodecCHOHATBbHON KOMMYHHUKAIIMM» aJpecoBaHbl CTylAeHTaM-OakanaBpaM. B xozme o0ydeHus
OCHOBHBIMH BHJIaMU yYEOHBIX 3aHATHH SBIIAIOTCS IPAKTUYECKHUE 3aHATUS.

B xozme mpakTHuUeCKMX ~3aHATUH  YrayOnstoTCs M 3aKpeIUISIOTCS  3HAHMsS  CTYJICHTOB  Ha
npoecCHOHANBHYIO U JIEIOBYI0 TEMAaTHKY, Pa3BHUBAIOTCS HABBIKM BJIAJE€HHUS OCHOBHBIMH METOAAMHU
JVCLUTUINHBI.

[Tpu moAroToBKe K MPAKTUYECKUM 3aHATUSAM KaXIbli CTYACHT JOJDKEH:

- U3YYUTh PEKOMEH/JOBaHHYIO YUEOHYIO JIUTepaTypy;

- BBIIIOJIHATH JIOMAIIIHEE 33/IaHUE;

- IOATOTOBUTB OTBETHI HAa BCE BOIPOCHI 110 N3y4aeMOM TEME.

B npouiecce noAroToBKY K MPaKTUYECKUM 3aHATHAM CTYACHTBI MOT'YT BOCIIOJIb30BaThCSl KOHCYIbTALIUSIMU
IpernoaaBarers.

Bonpocel, He paccMOTpeHHblIE Ha NPAKTHUECKUX 3aHATHUSX, JOJDKHBI OBITh M3y4YEHBl CTYIEHTAMHU
camocTosTeNnbHO. KOHTpPOJIb caMOCTOATENBbHOM paboTHl CTYJEHTOB MO Y4eOHOW Mporpamme Kypca
OCYIIIECTBIISIETCSl B XOJ/I€ NMPAKTUYECKUX 3aHATHI METOJAOM YCTHOTO ONpOCa, MUChbMEHHBIX 3aJaHui HIIn
MOCPEJICTBOM TECTHpPOBaHMA. B XoJe caMOCTOATENbHOW paboThl CTYyIEHT 00s3aH MPOYUTATh
PEKOMEH/IyEMYI0O OCHOBHYIO M JOIOJIHUTEIbHYIO JUTEpaTypy IO H3ydyaeMoll Teme, JOMOJIHUTH
KOHCIIEKThl HEIOCTAIOIIMM MaTEpHUaJIOM, BBIIMCKAMU W3 PEKOMEHIOBAHHBIX HMCTOYHUKOB. BvloennuTsb
HEINOHSTHbIE TEPMHUHBI, HAUTH UX 3HaueHue B cioBapsAx. CTYAEHT JAOJKEH TOTOBUTHCS K MPEICTOAIEMY
NPaKTUYECKOMY 3aHATHIO IO BCeM OO0O3HAYeHHBIM BoIpocaM. BpI3BaBIIMEe y CTyAE€HTa B XO[e
CaMOCTOSITENIbHOM pabOThI 3aTPyIHEHUE BOMPOCHI CIIEAYET MPOSCHUTh HAa MPAKTUUYECKUX 3aHATHUSX.

[Tpu w3ydenum aucuUIUIUHBL «MHOCTpaHHBIM s3bIK B cdepe MpodecCHOHATLHON KOMMYHHUKAIIMH
MCIIOJIb3YIOTCS CJIEYIOIINE BUIbI CAMOCTOSITENIbHOM pabOThI CTY/IEHTOB:

- aHHOTHPOBAaHUE CTaTeM;

- IOJIrOTOBKA MOHOJIOTa/AMAJIOra;

- IOJITOTOBKA MPE3EHTAIHI/TIPOEKTOB;

- IOJITOTOBKA BOIIPOCOB 7151 00CYKIECHHUS;

- IOJITOTOBKA (DOHETUYECKOTO YTEHHSI TEKCTOB U UX MEPEBO/IA;
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- IOJITOTOBKA K CIIOBapHOMY JIUKTaHTY/TECTY;

- IOATOTOBKA NIEPECKA30B TEKCTOB;

- COCTaBJIEHUE TII0CCAPHUS;

- BBIIIOJIHEHUE JIEKCUKO-TPAMMaTUYECKHUX YIPa)KHEHUN.

Jl1s IOATOTOBKM K 3aHATUSAM, TEKYLIEMY KOHTPOJIIO U IPOMEXYTOUHOH aTTECTallUU CTYJEHThl MOTYT
BOCIIOJIb30BaThCsl DJICKTPOHHBIMM OHOJIMOTEKaMH, a TaKke MOIYyT B3ATh Ha JIOM HEOO0XOAUMYIO
JIUTEpaTypy Ha a0OHEMEHTE BYy30BCKOI OMOIMOTEKH M BOCIIOIb30BATHCS YUTATIHHBIMH 3aJlaMH BY3a.
PexomeHjanmy 1o iaHMPOBAHUIO U OpraHU3allMy BpEeMEHH, He00X0AUMOro Ha N3y4eHHEe AUCLHUILUINHBI
Haubonee ontumanbHblii BApHAHT TUIAHUPOBAHMS M OpPraHU3alMU CTYJCHTOM BpPEMEHH, HEOOXOIMMOTo
JUIS U3y4eHUs JUCLUIUIMHBL, — PaclpelesuTh y4eOHYI0 Harpy3Ky paBHOMEPHO.

K mpakTuyeckuM 3aHATUSM HEOOXOIMMO TOTOBUTHCS Ha Kax10il Hexene. B cioydyae mpomycka 3aHsTHSA,
HE00XO0IMMO IIPEJOCTaBUTh MMCbMEHHBIE (M YCTHBIE) 3aJjaHUs MPOIYIIEHHON TeMbl. CaMOCTOSATENIBbHYIO
paboTy ciemyeT BBIIOIHATH COTIAcHO rpaduKy U TpeOOBAHUAM, IPEIOKEHHBIM IPETIO/aBaTEIEeM.
Jonyck K 5K3aMeHy N0 JUCLMIUIMHE IPEAIoJaracT aKkTUBHOE y4acTHE B IPAKTHUYECKUX 3aHATUAX, a
TaK)K€ CBOEBPEMEHHOE BBIIIOJHEHUE JIOMAILIHUX U CAMOCTOSITENIbHBIX 3a/IaHUH.

Onucanue nocieo0BaTeIbHOCTH JEHCTBUM CTYIEHTA IIPU N3YYE€HNUN AUCLUIIINHBI

3anaHue JUid MOJArOTOBKM K NPAKTHUUECKUM 3aHATHSAM 10 JAHHOMY KYypCy CTYAEHT IOJIy4yaeT OT
IpernoaaBaress.

OCHOBHBIM MPOMEKYTOYHBIM MOKA3aTEJIEM YCHEIIHOCTH CTYJAEHTa B MPOLECCE U3YYEHUS AUCLUILIMHBI
ABJIIETCS €70 TOTOBHOCTD K MPAKTUYECKUM 3aHATHUAM.

[TpucTynas K BHIIOTHEHUIO 3aJaHHS 0 JF000H Teme, Ipex/ie BCero, He0OX0AUMO:

- 03HAaKOMUTBCS C IJIAHOM 3aHSTHS,

- U3YYUTh COOTBETCTBYIOIIMIA pa3/ien yueOHOTo mocoous,

- BBISICHUTB HAJIMYME JTUTEPATYPhl WM TEOPETUUECKOr0 MaTepHaa 1o TeMe,

- 110 KaXXJJOMY BOIPOCY NPEI0KEHHON TEMbl HEOOXOIUMO OIPENEIUTh U YCBOUTH KIIOUEBBIC MOHATHUS U
TEPMUHBI.

B cnyyae BO3HMKHOBEHMSI TPYJHOCTEH CTYAEHT JOJKEH U MOXKET OOpaTUThCA 3a KOHCYJIbTallMEH K
IIPENoAaBaTeIIo.

KputeprieM roroBHOCTH K MPAKTUYECKOMY 3aHSTHUIO SIBIISIETCS YMEHUE OTBETUTh HA BCE BOMPOCHI IO TEME
3aHSTHSL.

PexoMeHamum 1o noroToBKe K 3K3aMeHy

B mponecce noAroToBKY K DK3aMEHY PEKOMEHAYETCS:

1) 03HAaKOMHTBHCS C IEPEUYHEM BONPOCOB, BBIHOCUMBIX Ha 3K3aMEH;

2) MOBTOpPUTH, OOOOIINTH M CHCTEMATU3UPOBATH HH(OpMAIMIO, MOJYYEHHYIO Ha MPOTSIKEHUHM BCETO
yueOHOro rojia/ceMecTpa B IpoLecce NPaKTUYECKOTr0 OCBOCHUS MaTepHara;

3) mpocMOTpeTh Iiaoccapuil, TpaMMaTHUYECKUH CIPAaBOYHHUK, KOHCIEKTHI, KOTOPhIE M3Yy4aluCh BO BpeMs
CaMOCTOSITENIbHOM pabOTHI.

Pa3bsicHenus mo paboTe ¢ TECTOBBIMU 33JaHUSMHU

TectoBble 3afaHMsl NpeAHA3HAUEHBI A MPOBEICHHUS TEKYIIEro M HTOTOBOTO KOHTPOJS YCBOEHUS
coJiepKaHusl TUCIMIUIMHBL. Mcnonb3yroTes cienyromue GopMbl TECTOBBIX 33aHUN: OTKPbITasA, 3aKphITast
(c BBIOOpPOM OJHOrO MM HECKOJBKHUX MpPaBWIBHBIX OTBETOB), Ha YCTAHOBJIIEHHE COOTBETCTBHUS U
NIOCJIE0BATENBHOCTH, HA JOIOJIHEHUE, dJIEMEHTH aHHOTUPOBAHUS.

[Ipu BBINONHEHUN TECTOB CTYAEHTY, IPEXAE BCEro, PEKOMEHYeTCs BHUMATEIbHO MPOYUTATh 3aJjaHHeE,
OTBETUTH Ha BOIPOC, YTO HEOOXOAMMO caenaTh. UTOOBI MPaBUIBHO BBHINOJHUTH 3a/laHUE 3aKpbHITOM
dbopMbl (OTMETUTH OJMH WM OoJiee TPaBUWIbHBIX OTBETOB), HEOOXOAMMO MPOYHUTATH TECTOBOE
YTBEPXKACHUE U B IPUBEJECHHOM CIIMCKE OTMETUTH CHAuyaja T€ OTBETHI, B KOTOPBIX CTYIEHT yBEPEH, U
ONpEeAeNUTh T€, KOTOpble TOYHO SBJISIOTCS OIIMOOYHBIMH, 3aT€M €Ille pa3 IMpPOUYMTaTh OCTaBIIHECS
BapHaHThI, IIOyMaTh, HE ABJIAIOTCA JIU €l1e KAKUE-TO U3 HUX IPABWIBHBIMH. BakHO JO0YMTATh BapUaHTHI
OTBETOB JI0 KOHIIA, YTOOBI PA3IM4YUTh OJIM3KHE 110 (popMe, HO pa3HbIe IO COAEPHKAHUIO OTBETHI.
PexoMeHaruu o pabore ¢ TuTepaTypoit

[Ipu pabote c¢ mmreparypoii (camocrosiTenbHas paboTa CTyAEHTa), MOCOOMSIMH TIO TpaMMAaTHKE
HE00X0/IMMO, BO-TIEPBBIX, OMPEAEIUTh, C KAaKOW IEJbI0 CTYyAEHT oOpalmiaercss K HCTOYHUKAM: HaWTH
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HOBYIO, HEU3BECTHYIO WH(GOPMAIMIO; PACIIUPHUTH, YIIYyOUTh, IOMOIHUTH WMEIONIUECS CBEICHUS,
MO3HAKOMUTBCS C JIPYTMMH TOYKAMH 3PEHHS TI0 OIPEICIICHHOMY BOIPOCY; HAayYUThCS MPHUMEHSThH
MOJTyYEeHHBIC 3HAHUS; YCOBEPIICHCTBOBATH yMeHHWs. VcXoas W3 3THUX Leneid, HeOOXOAMMO BBIOPATh
uctouHukd. [Ipexxne Bcero, ciemyer oOpaTHThCS K Y4eOHMKAM, HA3BaHUS KOTOPBHIX COBMAJAIOT C
HazBaHueM Kypca. Jns QopmupoBaHus yMeHUH Iieecoo0pa3HO OOpaTHThCS K TpakTHKymam. B
NOJydeHUH OoJiee TIIyOOKMX 3HAaHUH IO OTIENBbHBIM TeMaM, MpoOJieMaM IOMOTYT HaydHbIE CTaThH,
MOHOTpaduu, KHUTH, IPUBEICHHBIC B CIIUCKAX JOMOJHATEIHHON JIUTEPATYPHI.

BbIOpaB HECKOJIBKO HMCTOYHUKOB Ui O3HAKOMIICHHS, HEOOXOJMMO H3YYUTh HX OIJIABJICHHE. JTO
MIO3BOJIMT OTPEAETUTD, IPEACTABJICH I TaM WHTEPECYIOUIH BOIPOC, U B KAKOM 00BEME OH OCBEIIAETCS.
[Tocie ATOro OTKpOWTE HYXKHBIN pa3fel, naparpad u MpoOCMOTPUTE, MPOIUCTANTE UX, 00PATUB BHUMAHUE
Ha 3arojJIOBKU M MIPU(TOBBIC BBIJCICHUS, YTOOBI BBISICHHTH, KaK H3JI0KCH HEOOXOIUMBIN Marepual B
JTAHHOM HMCTOYHUKE (TIPOOJIIEMHO, TOCTYITHO, OY€Hb MPOCTO, MOMYISIPHO MHTEPECHO, C MPEACTaBICHUEM
pasHBIX TO3UIHMH, ¢ MpUMepaMu M Tpod.). Tak, Ha OCHOBAaHWU O3HAKOMHTEIHHOTO, MPOCMOTPOBOTO
YTEHUS U3 HECKOJIbKUX KHHT, CTaTel BbI BEIOEpPETE HEOOXOUMYIO HH(POPMAIIUIO /Il aHHOTUPOBAHHUSL.
[Tpu 3TOM BaxHO MpuOEraTh K TAKMM BUIAM YTEHUS, KaK M3ydarollee M KPUTHUECKOe: (PUKCHPOBATH B
¢dopMe TE3HCOB, BBIUCOK, KOHCIIEKTA OCHOBHBIC, 3HAUUMbBIC MOJIOKEHHS, OTMEYAaTh CBOE COIJIACHE C
ABTOPOM HJT BO3MO>KHBIC CITIOPHBIC MOMEHTHI, BO3PAKEHHUSI.

Bo Bpemsi paboThl C JOMOJHUTEIBLHOU JIUTEPATYpOil HEOOXOAMMO HCIOJIb30BaTh ciioBapH (boibIioii
pyccko-anrnuiickuii cioBaps B. K. Mromnepa), a Takxke anekTpoHHsie pecypcsl (Mynbturpan, Forvo:
KpyMHeUmii cnoBapp npousHouienuii B Mupe, Free Online Dictionary, ABBYY Lingvo-Online).
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